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ABSTRACT

This study examines the community engagement of first and second generation
Canadian youth from African communities. Results of the study show that the reasons for
youth community participation include the construction of youths’ individual identity, the
creation of community-based identities and the development of youth socio-economic
status. The outcome of community participation of youth can be understood as a form of
social capital, that is, as a way for youth to develop networks at various levels in the
community. For this reason the study presents how youth developed these networks as
well as discusses the benefits associated with them.
The examination of the community engagement of youth is conducted by
inquiring the activities that they are involved in, their roles in these activities, interests
and the reasons behind being part of these community activities. From youth responses,
the study also offers the facilitating and limiting factors of youth participation.

iii

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

DEDICATION

To
my dearest parents Indra Singh Thapa and Tara Devi Thapa, daughters Iha and Ijya
and beloved husband Rakesh Kumar Kari, who provide
unconditional love, support and trust

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

ACKNOWLEDGEMENTS

I would like to express my sincere gratitude, respect, appreciation, and admiration
to my supervisor, Dr. S. Nombuso Dlamini, for her invaluable guidance, advice,
inspiration, encouragement, and continued support throughout my research on this thesis
and my entire master’s program. Her understanding, friendly nature, thoughtful insights,
and intelligence will always remain with me.
I would like to express my thanks and gratitude to my graduate committee
members: Dr. Clinton Beckford, Dr. Jay Johnson and Dr. Yvette Daniel for their wisdom
helpful suggestions, advice and encouragement.
I would also like to extend my thanks to all the participants of this study.

v

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

TABLE OF CONTENTS
Page
ABSTRACT
DEDICATION
ACKNOWLEDGEMENTS

iii
iv
v

CHAPTER ONE: INTRODUCTION
Purpose of Study
The Value of Social Capital
Significance of the Study

1
1
3
5

CHAPTER TWO: LITERATURE REVIEW
Research on Immigrant Youth Issues
Problems of Immigrant Youth
Consequences of the Problems of Immigrant Youth
Suggested Strategies for Youth Viability

7
7
9
13
15

CHAPTER THREE: METHODOLOGY
Overview of Methodology
Recruitment of Participants
Data Collection, Coding and Analysis
Reporting Findings
Interpreting Discussion
Limitation of the Study

29
29
33
34
37
37
38

CHAPTER FOUR: FINDINGS
Individual Identity of Youth
a) Identified by Home/Land
b) Identified by Culture
c) Identified by Religion and Virtues/Values of Life
d) Identified by Experiences
e) Identified by Education/Goals/Successes
Community Identity
a) Similar Cultures/Backgrounds, Interests and Goals
b) Different Races, People and Multicultural Orientation
Names of Community Organizations
Community Involvement
a) Help/Volunteering in the Community
b) Helping Younger Kids
c) Helping Elderly People

39
39
40
41
42
43
44
45
45
47
48
48
49
50
51

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

d) Fundraising Activities
e) Promoting Culture
f) Religious Activity/Choir
g) Recreational Activities - Movies/Going on Trips/Sports/Games/Cooking
h) Related to Job Searching
i) Lack of Activities for Youth
j) Fun Activities for Youth
Encouragement/Discouragement in Participation of Community Activities
a) Encouragement in Participation of Community Activities
b) Discouragement in Participation of Community Activities
Outcomes of Community Participation
a) Getting Information
b) References/Recommendations
c) Job Opportunities
d) Building Identification through Community
e) Socio-cultural Benefit
f) Self-enriching
g) Related to Religion and Virtue/Value
h) Securing Volunteer Hours Required for School
Contextual Issues and Socio-cultural Processes
Interpersonal Relations

52
52
53
53
54
55
56
57
57
58
61
62
62
63
64
64
65
66
67
67
73

CHAPTER FIVE: CONCLUSIONS, DISCUSSIONS,
AND IMPLICATIONS
Overview of the Findings
Individual Identity
Community Involvement
Outcomes of Community Participation
Discussions
Discussion on Individual Identity
Discussion on Community Involvement
Discussion on Outcomes of Community Participation
Implications

78
78
79
80
82
83
83
85
91
98

REFERENCES

102

APPENDIX
APPENDIX
APPENDIX
APPENDIX
APPENDIX
APPENDIX

114
115
117
119
120
121

A: Recruitment Letter
B: Letter of information for consent to participate in research
C: Consent to participate in research
D: Participation and withdrawal
E: Consent for audio taping
F: Interview protocol and questions: youth

VITA AUCTORIS

124

vii

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

1
CHAPTER ONE: INTRODUCTION

Purpose of Study
In the process of educating youth, it is the responsibility of every community/
country to provide suitable and adequate experiences which will cultivate in them a habit
of integrating community involvement and academic pursuits. Youth civil engagement is
important because it will help them to acquire the necessary social capital to develop their
educational, social and economic aspects of life. Usually youth are blamed for not
participating enough in community activities, and rarely do we ever question whether
there exist valid reasons for this lack of participation.
This study is an investigation of community engagement of youth from immigrant
African communities. The investigation shows the ways in which Canadian youth of
African descent participate within their communities - highlighting some of the factors
that encourage or limit the youth from community participation. The study focuses on
some community involvement outcomes of the first and second generation Canadian
African youth.
Community engagement is identified through examining the different community
activities that the youth participate in. Questions asked of participants include; why they
are interested in these activities, what encouraged/ discouraged their community
involvement, and what are the interpersonal relationships with their peers, and within and
between ethnic groups.
Canada has been experiencing a massive inflow of immigrants from different
regions of the world and Windsor has been identified as the fourth largest ethnically

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

2
diverse city (Statistics Canada, 2001). The 2001 census reported that there were
approximately 470,000 immigrant youth aged 15 to 24 residing in Canada in 2001. This
accounts for approximately 9% of the total immigrant population that were residing in
Canada (Statistics Canada, 2001). In 2002, approximately 230,000 new immigrants
arrived in Canada. The Citizenship and Immigration Canada in 2002 reported that just
over 31,000 of these immigrants were youth. From this data we can come infer that the
number of immigrant youth is also growing.
These new immigrants come from different backgrounds with varying traditions,
cultures, languages, and experiences. Most of them are not familiar with “mainstream”
Canadian life at the time of arrival. This lack of familiarity with the dominant Canadian
life style and concomitant resources offered is far reaching and may result in isolated
social life. In the case of immigrant youth, for example, it is safe to guess that part of
their limited participation in the communities in which they settle is due to lack of
awareness of the activities and resources that exist in those communities. In addition to
lack of awareness about ongoing community activities, immigrant youth face other
problems in the new country. Some of the common problems that immigrant youth have
to cope with are: English language proficiency, cultural barriers, unfamiliarity with the
new social system, educational difficulties, job discrimination, and lack of employment
opportunities. Consequently, many immigrant youth arriving in Canada seem to be lost
because of the lack of proper guidance and opportunities for active community
engagement. When youth are lost, it is also loss to the country. Therefore, proper
guidance and engagement of youth in community activity certainly helps to provide more
productive future citizens.
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The purpose of this study then, is to discover if youth from African communities
participate in community activities. If they do, then how actively are these youth involved
in the community activities? What are the activities? What are their roles in these
activities? What do they think about their participation? For what reason are the youth
involved in these activities? What factors facilitate or hinder their participation? Is
participation in these activities helping them to develop their social capital?

The Value of Social Capital
One of the effective ways to resolve many of the problems immigrant youth are
facing is by including these youth in community activities. The community involvement
of immigrant youth would encourage them to develop their social capital which could
then help them improve their educational, social and economic lives.
Putnam (1993a, 1993b, 1995, & 2000) explains that community involvement and
civic participation helps people to develop their social capital. For a person to be
successful, it is important to develop one’s physical and human capital - and equally
important to develop one’s social capital. Putnam defines physical and human capital as
tools and training that enhance individual productivity and refers to social capital as an
important feature of social organization which includes: networks, norms, and trust by
participants that facilitate coordination and cooperation for mutual benefit of the
participants. Putnam also indicates that social capital enhances the benefits of investment
in physical and human capital.
Stocks of social capital, trust, norms, and networks, tend to be self-reinforcing and
cumulative. Successful collaboration in one endeavour builds connections and trust
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which are social assets that facilitate future collaboration in other, unrelated tasks.
Putnam points out that a number of research studies have demonstrated the vital
importance of social networks for job placement and many other economic outcomes.
Therefore the community involvement of youth is essential to the development of their
social capital which in turn, influences their productivity (Putnam, 1993a, 1993b, 1995,
& 2000 ).

In addition to Putnam, several other scholars have emphasized the importance of
social capital. Grootaert (1998) defines social capital as a set of norms and organization
through which people gain access to power and resources and through which also occurs
decision making and policy formulation in social structures. Arguing along the same line,
Shriver (2001) shows that social capital has influence on almost everything. For example,
it influences the economy, politics, social structure, education, social control, crime inter
group relation social mobility, lifestyles and health. Nitzberg (2005) states that
community building is the best way to improve conditions of poverty, education, justice,
and relationships for youth.
Zhou (1996) emphasizes the role of ethnic community by explaining that the
culture of a person also works as social capital and affects the adaptation experiences of
immigrant youth. Zhou explains that an immigrant youth who possesses a stronger
association with traditional values - including a commitment to a work ethic, and has a
significant involvement in the ethnic community, tends to perform remarkably well in
school.
Mohamed and Wheeler (2001) state that community engagement plays a major
role in the lives of youth because community participation of youth helps Canada to
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develop its diverse population into active citizens, which would in turn, build their future,
their families, their communities and their country.
Overall, many researchers have given importance to community involvement of
youth as a way that helps them develop social capital and be successful. Thus the goal of
this study was to discover if community engagement, as emphasized by proponents of
social capital, is really helping youth of African descent to progress in Canada. If it is,
then to examine how it is helping and encouraging them. If it is not, then to explore what
factors may act as obstacles?

Significance of the Study
This study will help youth of African descent to learn about the benefits and
limitations of their community participation. Additionally, these youth will hopefully see
that this is not just their problem, that any other African youth can face these challenges
and that the only real variation among them is the extent of each individual challenge.
These findings may encourage immigrant African youth to take a hand in their own
involvement, once they see the benefits of community involvement and development of
their social capital.
This study is important not only to African youth but has implications for other
immigrant youth as well. Generally, the problems faced by other immigrant youth may be
similar to the problems of African immigrant youth.
For teachers, it may provide the understanding of the importance of community
engagement of youth to develop themselves and their future. It will also help teachers to
understand some of specific challenges of immigrant youth especially if the teachers are
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from main stream society. It is essential for a teacher to understand each and every
student in the class, in order to fulfill the needs and requirements of each student to
ensure their success.
For community organizers and policy makers, it may help them to think of the
development policies, programs and activities that could encourage immigrant youth to
participate fully in their community.
For researchers, it may increase the general knowledge base about community
engagement of youth from African communities and serve as encouragement for further
study.
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CHAPTER TWO: LITERATURE REVIEW

This chapter will present scholarly literature related to the community
engagement of youth - particularly of immigrant youth. A review of the literature will
show that immigrant youth in the early period of their migration usually encounter
numerous challenges. It establishes that there is a need for more research on challenges
faced by immigrant youth in the early years of settlement and integration with the
mainstream society in Canada and include consequences and possible solutions that we
can provide to youth to improve their social participation.
If these challenges are not met with solutions to help immigrant youth, the
consequences that have to be faced by these youth will also have to be faced by families,
communities, and at the end, the whole Canadian society - with high social and economic
costs. In a broader sense, for the well-being of the immigrant youth, as well as for the
well-being of the nation as a whole, the challenges of these youth must be considered
efficiently. The literature cited in this paper shows a belief by many researchers that
community participation of youth will provide them with social capital, which in return
will help them in numerous ways to mitigate their problems and help them to meet their
goals.

Research on Immigrant Youth Issues
There is a notable growth in the number of immigrant youth residing in Canada,
especially in urban centers (Canadian Council on Social Development, 1998). According
to a report of Canadian Council on Social Development (CCSD) in 1998, the number of
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immigrant youth in Canada increased by 26 percent between 1991 and 1996 (CCSD,
1998).
With the federal government’s commitment to increase the number of immigrant
intakes, it can be seen that the immigrant youth population is becoming larger, and
consequently, it is important for the federal government to realize the need for funding
and finding relevant ways to address the needs and concerns of immigrant youth in an
effective way. To do this, it is necessary to understand the current and relevant
information about immigrant youth issues and needs. Research must continue to be
conducted that has a focus on immigrant youth, and adequate services have to be
provided that meet the diverse needs of this group (McDonnel and Hill 1993).
There has been a considerable amount of literature dealing with issues related to
the settlement and integration of adult immigrants, but very little research and literature
exist on immigrant youth in Canada. Immigration and settlement research has more
typically focused on the experience of adults and their newcomer communities - with
attention primarily devoted to the larger newcomer communities. Past research on
immigrant focuses predominantly on the general needs and concerns of immigrant adults
and children of elementary school ages. There is an apparent lack of research that
illuminates the unique needs and problems of newcomer adolescents (CCSD, 1998; Helm
and Warren, 1998 and Kilbride, Anisef, Baichman-Anisef and Khattar, 2001).
However, in more recent years, there has been an increasing interest in the life
experiences and social adaptation of newcomers in general and of immigrant youth in
particular. In order to determine the types of programs and services that are beneficial to
the settlement and integration of immigrant youth, it is important to identify and
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catalogue the diverse needs among youth of different ethno-cultural backgrounds
(Kilbride, Anisef, Baichman-Anisef and Khattar, 2001).
The Joint Centre of Excellence for Research on Immigration and Settlement
(CERIS) in 2001 conducted research that focused on the needs and concerns of
newcomer youth. CERIS examines the effects of settlement on newcomer youth from
different cultural and racial backgrounds. It also identifies the needs of newcomer youth
as they and their parents saw them, and surveys one hundred and forty five service
providers who provide education, employment, health, and social services to newcomer
youth. This study indicates strong agreement among service providers, across all sectors
that newcomer youth needs vary by gender, cultural and racial background, and that there
is not nearly enough support for these youth.

Problems of Immigrant Youth
The immigrant youth experience significant life changes in the environment,
community, and interpersonal affiliations with migration. Some of the important
variables to consider for the newcomer youth that influence their life are, age, sex,
language fluency, degree of identification and the amount of social interaction with the
host society. It is important to find out what effects these variables cause to the newcomer
youth (Berry, Kim, Minde and Mok, 1987 and Fumham and Bochner, 1986).
One of the common examples of the problems that immigrant youth experience is
that their educational qualifications from their previous countries are not recognized or
given full credit. If an immigrant youth decides to pursue studies again in an area he is
already qualified for, then it becomes a waste of time, money, and energy. This could
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push the youth away from improving his/her economic status. The Canadian Youth
Foundation (CYF, 1995) conducted a study that focused on the problems experienced by
immigrant youth who possess educational qualifications from outside Canada. CYF
found that immigrant youth face serious difficulty in getting recognition for their
educational qualifications. The study provides insight into the discontent of newcomer
youth and shows how systemic problems and economic difficulties may prevent
individuals from reaching their goals.
According to the Ethiopian Association in Toronto, Ethiopian newcomer youth in
Canada face a number of problems. One of the major problems is that youth are trapped
in jobs in order to support themselves, instead of pursuing their studies. Other needs such
as housing, health services and socio-cultural settings are also of major concern. Barriers
and issues for Ethiopian youth newcomers in Canada are language, culture, unfamiliarity
with school systems, discrimination, and lack of employment opportunities (Beyene,
2000). These problems faced by Ethiopian newcomers are experienced by other
immigrant groups as well.
Some of the problems that immigrant youth face are related to cognitive and
emotional changes due to the absence of familiar language, culture, and community.
Immigrant children and adolescents experience a cultural shock that causes emotional
maladjustment. Many newcomers suffer from anxiety over the loss of all the familiar
things to them. It is also noted that difficulties with language acquisition result in the lack
of acceptance by peers and affect their academic performance. Overall, the difficulties
with language acquisition are a source of stress to the newcomer youth (James, 1997).
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Kilbride, Anisef, Baichman-Anisef and Khattar, (2001) state that language
proficiency difficulties comprise one of the major struggles the immigrant youth face in
attempting to adapt and integrate into Canadian society. Among other things, these
language proficiency issues exacerbate educational difficulties, create family difficulties,
reduce employment opportunities, produce low self-esteem, and increase discrimination.
Seat, (1997) explains that generally speaking, there have been a number of usual
and highly intensive problems regarding developmental issues associated with difficult
processes of growth and independence for all adolescents. Speaking about immigrant and
refugee newcomer youth, Seat states that they need to start a new socialization process,
which naturally is a difficult task in a new place/country. In addition to this, they are
required to meet new academic challenges. Immigrant and refugee newcomer youth have
to learn new school structure and fulfill parent/teacher expectations. They also have to
gain acceptance into new peer groups, and develop new kinds of social competence.
Kilbride, Anisef, Baichman-Anisef and Khattar, (2001) also have the similar view
as Seat, 1997, and explain that usually adolescence is a challenging period in the identity
formation of most individuals. For new immigrants, it is often compounded by settlement
difficulties that they

generally encounter.

When

newcomer youth leave their

home/country, old schools, friends, family members and their familiar cultural
surroundings, they have to learn to find ways to cope with and adapt to life in an
unfamiliar country. As newcomer youth negotiate between the new society and the
culture that they called home, they are confronted with a number of tensions that play out
in different spheres - i.e. school, family, friends and peers, and the labour market. These
tensions are a reflection of the process all adolescents face as they mature from childhood
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to adulthood, and of the unique experiences newcomer youth undergo as immigrants,
particularly when they have difficulty making themselves understood.
At other times, the tensions are a reflection of what immigrant youth often feel
when they are pulled in opposite directions, between seemingly irreconcilable cultural
standards or value systems, and a desire to fit in. Exacerbating these issues is the
discrimination that newcomer youth often perceive as being directed toward them, which
functions further to complicate and challenge their integration into Canada.
The issues of settlement and adaptation become even more complicated when one
takes into consideration that newcomer youth from different ethnic groups, religions,
genders and cultural background have diverse experiences and hence, different concerns
and needs. As a result, the already complex difficulties facing adolescents such as doing
well in school, forging healthy relationships with family members and friends,
developing a sense of belonging, and acquiring rewarding employment opportunities,
become even more challenging when coupled with the settlement issues that are
experienced by immigrant youth (Kilbride, Anisef, Baichman-Anisef and Khattar, 2001).
Similarly, Anisef, Baichman-Anisef and Siemaiatycki in 2002, explain that the
initial period of immigration is a difficult period for immigrant youth. This period could
be regarded as a series of losses because during this phase, the immigrants and their
families become disconnected from their familiar homeland, customs, social networks,
social status, and identity.
The preceding discussion underlines the numerous problems that immigrant youth
have to encounter when they land in a new place/country. These problems have greater
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consequences in the lives of the immigrant youth and represent obstacles and barriers to
their social integration and participation in their new communities.

Consequences of the Problems of Immigrant Youth
The level of detachment and alienation experienced by immigrant youth in a new
home/country was examined in a study by the Unit for the Advancement of Youth in
1994 and it was discovered that, due to this detachment and alienation, many immigrant
youth create a subculture characterized by loitering in public parks, early school dropout,
vagrancy, marginal employment, alcoholism, violence, and juvenile delinquency
(Horowitz, 1998).
Similarly, the study conducted by Leshem and Sicron, in 1998, confirms that
many high school aged immigrant children develop symptoms of psychological stress
manifested in longing for home, feelings of isolation and absence from school, ending
with many finally dropping out and a sharp rise in criminal activity.
The Ethiopian Association in Toronto explains that most Ethiopian newcomers
arrive in Canada with a vision to excel in their education and fulfill their dream career.
However, this expectation and desire often start to fade from the first day of arrival.
Some drop out, and others extend the time to go to school. Newcomer youth often
become trapped in jobs and the optimal time to go to school passes. This phenomenon is
a growing concern among Ethiopian youth and the Ethiopian community at large. It is at
this stage that proper assessment, orientation, guidance, mentoring and counselling are
essential in assisting newcomers in their search for education, employment and support
services (Beyene, 2000).
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The dropping out of school is not a single event that happens independently of
other factors. It is a process in which different but interrelated factors, ranging from the
individual and family to school, community, the job market, and government policy, are
involved (Anisef, 1998).
Often a fragile sense of the future and of family settlement in Canada is created
because of the disjunction between hopes and actual experiences in schooling and
employment (Hiebert, 1998).
A recent study of children and youth indicates that thirty percent of all immigrant
children live in families whose total income falls below the official poverty line. The
study shows that immigrant children with unstable families and low income are usually
unable or less likely to prosper scholastically and are more likely to become delinquent
(Beiser, Shik and Curyk, 1999).
This study also finds that some newcomer children experience greater risks of
alcohol abuse, drug addiction, delinquency, depression and Post-Traumatic Stress
Disorder (PTSD) due to the low economic status of their family. Low socioeconomic
status has a serious impact on the healthy emotional and social development of children
and adolescents. In this study, the existence of a link between employment and mental
health is evaluated and compared through the analysis of community surveys of refugees
and Canadian residents in Vancouver and it was discovered that newcomer youth are
twice more likely to suffer from depression than individuals aged thirty-five and older.
Additionally, statistics on suicide also portray the young as highly distressed and
vulnerable. The problems experienced and faced by newcomer children and youth are
threats to their physical, mental and social development. The risks associated with
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maladaptive experiences are high among the immigrant children and youth from
disadvantaged and low socioeconomic populations. The socioeconomic disparity between
mainstream and newcomer groups causes the primary determinant of negative
development (Beiser, Shik and Curyk, 1999).
Nitsberg (2005) states that youth are often associated with negative and non
productive behaviours. Adults have memories of their own struggle through adolescence,
and some may even empathize with these younger people and how rocky the road to
adulthood can be. Communities struggle with what to do with youth, often seeing them as
challenges. Nitsberg further points out that periodically, drug use, suicide, and violence
raise the issue of what to do with youth to the surface. Resources are mobilized and short
term fixes are discussed and implemented, but often, issues do not go away. Once these
specific incidents disappear from the public consciousness, the urgency to solve long
term problems with youth dies. This is a big challenge for those interested in helping
youth (Nitsberg, 2005).

Suggested Strategies for Youth Viability
One of the best ways to help youth to solve their problems is by including youth
in community activities. With community involvement, youth will have the opportunity
to develop social capital, which in turn, can help them to improve their educational,
social and economic lives.
Johnson and Peters (1994) study the importance of building links between the
school and community. They consider the correlation between positive employment
experiences and the healthy social and economic development of newcomer youth. They
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argue that the nature of employment obtained has an impact on the chances for economic
mobility. Johnson and Peters, therefore, argue for a strong relationship between education
and employment. They see opportunities for learning and socioeconomic growth for
students outside the school and accordingly stress the importance of building links
between the school and community.
Beiser (1999) states that a good socioeconomic environment of newcomer
children and adolescents is a determinant of their health and well-being. Therefore, he
argues that it is essential for job discrimination and economic disparity to be alleviated in
order to restrain the increasing rates of depression among newcomer youth and facilitate
their successful integration into Canadian life. Beiser further states that family stability
and ethnic resilience has a considerable impact on the behaviour of immigrant and
refugee children. This form of social capital is an essential component of well being and
helps to foster personal achievement. Therefore according to Beiser, social capital
components like a stable family and ethnic resilience are important to improve immigrant
youth’s well-being.
Similarly, Fralick and Hyndman (1998) emphasize the importance of the support
of family, friends and the community to improve the negative conditions of immigrant
youth. They describe how family, friends, and community can provide a healthy
intervention into negative behaviour by allowing children and adolescents to develop
ethnic resilience and foster strong social networks.
Kilbride, Anisef, Baichman-Anisef, and Khattar, (2001) mention that the
economic opportunities for immigrant youth clearly point to the need for more flexibility
in the system in order to respond to the needs, concerns and experiences specific to
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newcomer youth. Newcomer youth need assistance with the transition from school to
work. Moreover, a strong correlation is found between socioeconomic background and
access to employment opportunities. The research reveals that immigrant youth may be at
a disadvantage in finding work as a result of their ethnic background, family
responsibilities, economic insecurity, and difficulties with school. For example, youth
from low-income families face greater challenges in acquiring job experience than those
living in high- or middle-income families. The same pattern holds true for immigrant
youth compared to Canadian bom youth.
According to the Canadian Council on Social Development (CCSD, 1998b)
immigrant youth can be at a disadvantage in finding work due to their lack of family
contacts in business. Other reasons for this disadvantage can be that their efforts to learn
one of Canada’s official languages are low or that their responsibilities at home and
family expectations are high for focusing on school work. Therefore, community
involvement is essentially important to immigrant youth.
The Canadian Council for Refugees (CCR) in 1998, reports that newcomer youth
need assistance with language acquisition, cultural orientation and acceptance, building
community networks, and accessing employment in order to achieve full participation in
Canadian society. Therefore, to provide settlement and integration to newcomer youth, it
is essential to provide programs that deliver economic, social, cultural and political
integration to them. CCR further explains that economic integration includes acquiring
skills, entering the job market, and achieving financial independence; social integration
includes establishing social networks and accessing institutions; cultural integration
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includes adapting various aspects of lifestyle and engaging in efforts to redefine cultural
identity; and political integration includes citizenship, voting, and civic participation.
Research by CCR also shows the essential services needed to help newcomer
youth develop the skills and knowledge they need to participate in society. Some of
CCR’s recommendations include orientation sessions, providing information and
referrals, language assessment, family counselling and support groups, and mental health
services and health programs. Other suggestions show the importance of services to help
the host community in its process of adaptation to newcomers, such as public education,
and cross cultural and anti-racism training.
CCR research also stresses that accessibility should be assured by offering
culturally appropriate services in the client’s language and undertaking outreach in the
community. It is evident that collaboration and flexibility in program development is
needed in order to best facilitate the process of integration for newcomer youth. A
holistic approach would recognize the diversity of needs of ethno-cultural groups,
provide a range of social services, and build linkages between the community, family,
youth and mainstream institutions.
The North York Board of Education (1998) and the Toronto Board of Education
(1997) note the importance of supporting the culture and first language of newcomer
youth groups in order to facilitate their cognitive development and self-esteem.
Gibson (1997) emphasizes the importance to community, family and friends of
the immigrant youth while they face the process of acculturation. For example, Gibson
believes that minority youth do better in school when they feel strongly anchored in the
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identities of their families, communities and peers, and when they feel supported in
pursuing a strategy of selective or additive acculturation.
Some studies emphasize the importance of family and friends in the way that
youth adjust to life in Canada. Kilbride, Anisef, Baichman-Anisef, and Khattar (2001)
emphasize the importance of supportive friends, communities, and institutions to
facilitate the integration of immigrant youth to the Canadian society. For example in the
2001 study conducted by Pinecrest - Queensway Health and Community Services Ottawa/Carleton, (PQCHS, 2001) youth report that friends are a major source of
information about services, jobs and activities.
The Joint Centre of Excellence for Research on Immigration and Settlement (CERIS) in 2001 observes that across all groups, youth and their mothers mention that
friends and family represent a major source of support in their struggle to adjust to life in
Canada. Many of these interviewers also note that extended family already settled in
Canada assist in finding them accommodation and employment, connect them to
appropriate mainstream and community organizations, and provide all the necessary
translation for them in the early years in Canada. Most of the youth identify friends they
meet at school as most helpful to them in adjusting. These school friends tell them what
to do in school and after school, what to watch on TV, how to dress, and what subjects to
choose at school.
The Centre for Research and Education in Health Services - Kitchener/Waterloo
(CREHS) in 2001 notes that some newcomer youth try to become integrated into the host
culture by making friends with youth who are bom in Canada or have been here for a
long time and others turn to those from their country of origin or those who share their
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ethnic background. This view is also shared by Pinecrest-Queensway Health and
Community Services - Ottawa/Carleton (PQCHS) in 2001; Family Service Association
of Toronto (FSA) in 2001; and the Council of Agencies Serving South Asians working as
a partner to the South Asian W omen’s Centre (CASSA/SAWC) in 2001.
Other suggestions that researchers mention to improve services and assistance
with the integration of newcomer youth include; peer mentoring, social groups for youth,
after-school recreational and academic assistance programs, better monitoring of students
once they leave ESL classes, better access to services, and greater sensitivity from
mainstream society to the needs and experiences of newcomers (Kilbride, Anisef,
Baichman-Anisef and Khattar, 2001). Therefore community participation is important
especially to immigrant youth.
Lynam (1985) provides similar thought on the social network of immigrant
women who interact with their kin, people from their ethnic or religious communities,
and those outside their communities. Their decisions in establishing relationships are
affected by several factors: similar backgrounds, common beliefs, hunger for friendships
and meaningful relationships, desire to maintain privacy, and wanting to feel they
belonged and were understood by people in Canada. Therefore, through the community
gathering of those with a similar culture, background, and race, immigrant youth are able
to form a socio-cultural group where they feel comfortable.
Hagan (1998) and Fortes (1995) acknowledge that social networking generally
depends on the functioning of immigrants' co-ethnic networks, including emotional and
cultural support, economic survival, social mobility, social interactions, and ethnic
identity.
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The Ethiopian Association in Toronto advocates for community involvement of
the youth because in most cases, the counselling services and social workers are
insensitive to the social and cultural behaviours of newcomers. The interest and desire of
newcomers are often bypassed by the decision of the counsellor and/or social workers.
The future of these students is determined neither by the students nor by the parents, but
rather by the counsellors and social workers. The youth focus group of the Ethiopian
Association in Toronto recommends establishing a support group that includes youth,
parents, teachers and community leaders and believes this would be an effective system
in dealing with issues related to youth. In addition, the community should provide role
models to youth. Ethiopian newcomer youths should also participate and become part of
the established Ethiopian youth group of Toronto because this youth group is active in
sport, cultural, and artistic endeavours in drama and music. Participation of newcomer
youth in the Ethiopian youth group could eventually facilitate a peaceful and smooth
integration to the larger Canada society while tackling any sense of loneliness and
isolation. It also recommends that up to date information on schools and community
resources be provided to newcomer youth and their parents on a consistent basis, so that
newcomer youth can go to appropriate grades, gain hands-on skills and join the Canadian
work force. The role of the Ethiopian Association in particular, and that of the
community in general, is crucial in averting school dropout of Ethiopian youths.
Therefore, according to the Ethiopian Association in Toronto community involvement is
very important to immigrant youth (Beyene, 2000).
Similarly, according to Tsai (2006) forming an ethnic community is important for
immigrant youth because youth usually need to gain socio-cultural experience for
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developing social networks in the community. Tsai argues that our lives are structured by
meanings, rules, conventions, or habits we adhere to as social beings. We draw on our
cultural knowledge to organize our behaviour, understand others and ourselves, and make
sense of the world. In other words, formation of a social network is a socio-cultural
experience. The formation of social networks needs to be understood within the macro
socio-cultural context that shapes the network experience. Knowledge about immigrant
youths' social network, for example, is often embedded in assimilation, ethnic identity,
and adaptation. Tsai suggests that, regardless of age, similarity of racial or ethnic
background is an important determinant in immigrants' choices of social network
members. Co-ethnics in a nearby geographic area, such as school or ethnic community,
provide opportunities for same-race interactions.
Some studies have given importance to the role played by ethnic communities to
help youth. For example, Zhou and Bankston (1998) explore how aspects of an
immigrant culture work as social capital to affect the adaptation experiences of immigrant
youth. Their argument is based upon a case study of Vietnamese youth in the United
States. They assert that Vietnamese students who possess a stronger association with
traditional values, including a commitment to a work ethic, and are significantly involved
in the ethnic community tend to perform remarkably well in school. These values are
consistent with the expectations of the ethnic community and reflect a high level of social
integration among Vietnamese youth. Thus, a significant role is ascribed to ethnic
community.
The Family Service Association of Toronto (FSA) in 2001 states that in order to
reduce feelings of isolation and learn about a society’s values and traditions, it is
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recommended that immigrant youth form friendships and good relationships - not only
with the youth from their similar background - but also with indigenous members of the
society. Conversely, lack of satisfaction and negative societal attitudes seriously prevent
youth from reaching out to forge bonds with peers and others in the community. Many
newcomer youth feel isolated in Canada. Their lack of satisfaction and negative societal
attitudes prevent them from seeking friendships. Therefore community engagement is
necessary.
The Canadian Youth Foundation (CYF) in 1995 notes that both immigrant and
street youth lack personal networking skills. Furthermore, the CYF shows that many
immigrant participants in the study have no family to turn to. They tend to rely almost
exclusively on counselling that they receive through community organizations. Thus
community organizations are significant to immigrant youth relying upon receiving
counselling as a source for acquiring networking skills.
Some studies show that civic participation of youth is important for their welfare
and that civic participation can be developed by community engagement of youth. For
example, Putnam explains that civic participation is important and links to the
deployment of social capital that individuals possess (Putnam, 1993a, 1993b, 1995, and
2000). In explaining social capital, Putnam differentiates the notion of physical capital
and human capital from social capital. He defines physical capital and human capital as
the tools and training that enhance individual productivity and refers social capital to
features of social organization, such as networks, norms, and trust that facilitates
coordination and cooperation for mutual benefit. Putnam indicates social capital enhances
the benefits of investment in physical and human capital.
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Putnam also gives importance to civic participation for a variety of reasons and
explains that working together makes life easier in a community blessed with a
substantial stock of social capital. The social capital embodied in norms and networks of
civic engagement seem to be a precondition for economic development. Putnam’s
suggestion to development economists is to take note that civics matters a lot. In the first
place, networks of civic engagement foster sturdy norms of generalized reciprocity and
encourage the emergence of social trust.

He emphasizes that networks of civic

engagement facilitate coordination and communication and amplify information and
reputations about the trustworthiness of other individuals and thus allows dilemmas of
collective action to be resolved.
Stocks of social capital, such as trust, norms, and networks, tend to be self
reinforcing and cumulative. Successful collaboration in one endeavour builds connections
and trust which are social assets that facilitate future collaboration in other, unrelated
tasks. As with conventional capital, those who have social capital tend to accumulate
more. Putnam quotes philosopher Albert O. Hirschman and explains the social capital as
"moral resource," that is, a resource whose supply increases rather than decreases through
use and which, unlike physical capital, becomes depleted if not used (Putnam, 1993b).
Putnam shows the importance of civic engagement by pointing out that the quality
of public life and the performance of social institutions are indeed powerfully influenced
by norms and networks of civic engagement. He reminds us that researchers in such
fields as education, urban poverty, unemployment, crime control, drug abuse, and even
health, have discovered that successful outcomes are more likely in civically engaged
communities. Similarly, research on the varying economic attainments of different ethnic
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groups in the United States has demonstrated the importance of social bonds within each
group. Therefore a wide range of settings demonstrates the vital importance of social
networks for job placement and many other economic outcomes (Putnam, 1995).
In the same way for Grootaert (1998), social capital is a set of norms and
organization which help people gain access to power and resources. Grootaert further
explains that social capital also helps decision making and policy formulation processes
in organizations. Similarly Shriver (2001) mentions that the economy, politics, social
structure, education, social control, crime inter-group relations, social mobility, lifestyles,
and health are all affected by social capital.
According to Mohamed and Wheeler (2001), all young people, whether affluent
or low-income, above grade or out- of-school, need a mix of services, supports, and
opportunities in order to stay engaged. Promotion of positive youth development requires
that young people have stable places, services, and instructions. But they also need
support relationships and networks that provide nurturing, standards, and guidance, as
well as opportunities for trying new roles, mastering challenges, and contributing to
family and community. Thus, community engagement plays a major role in the lives of
the youth. Community participation of the youth helps Canada to develop its diverse
population into active citizens which would build their future, their families, their
communities and their country.
Some studies show the importance of the community organizations to help the
youth to build their future. Specific conditions such as immigration and globalization are
emphasized as forces that affect youth and need to be taken into account by educators and
policy makers. In this regard, responsibilities of schools, government, commercial
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sectors, and community organizations are outlined. Each is viewed as a potential
constructive force for promoting engagement insofar as youths’ strengths are recognized
and focus is placed on building on youth’s proven capacities. As always it is youths’ task
to make history in the future and community’s and society’s obligation to provide youth
with sufficient resources and honest basis for hope in carrying out this task (Youniss,
Bales, Christmas-Best, Diversi, Mclaughlin and Silbereisen, 2002).
Youniss and Yates (1997) present a theory for youth’s involvement in community
service and give importance to the community participation of youth. They propose that
participation of youth in solving social problems has the potential to promote the
development of personal and collective identity. They argue that identity development
requires stepping into history by adopting a respected ideology that connects youth to
other generations, giving meaning to the present experience and providing hope for the
future. This definition implies agency - a sense that one can make a difference in society
- a social responsibility or concern for society’s well-being. Community service applies
to both aspects of this process. It engages adolescents’ talents by requiring active
extension of self into the world via performance. This follows logically from the
preceding stage of industry and provides adolescents with concrete feedback for self
reflective clarification because service brings adolescents into contact with the workings
of the society. It also provides opportunities for reflection on society’s political, moral,
and historical dimensions.
Premdas (2004) shows the significance of participation and explains that
participation is about inclusion in the process of decision making in a society as a matter
of right. In part, this simultaneously gives members of a society the franchise to select
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decision makers and also to offer themselves as candidates for office. Participation
permits members to articulate their interest by speaking, petitioning, organizing, and
mobilizing support. The benefits of inclusionary membership are incontestable. To begin
with, it bestows a sense of belonging and loyalty on members. It curtails anomie and
structural dissatisfaction, providing open forums for the articulation and redress of
grievance. It releases civic energy to serve the collective good. It encourages sacrifice in
service of a transcendental public interest for the sustenance of a social psychology of
collective members.
Nitzberg (2005) states that community building is the best way to improve
conditions for youth, including poverty, education, justice, and relationships. What is
important for those who work with youth is that making the necessary changes to support
youth must be done at the community level with a wide spectrum of people and
resources. Youth have to be fully engaged and involved at the center of these change
efforts. Nitzberg further states that youth- serving organizations act as the major
advocates for youth and work to help youth through personal struggles. However, often
youth programs are separated from the functions of community, and as a result,
adolescents are not provided with opportunities to be part of communities. They are often
left out of programs that could genuinely help them. Through community building
approaches, those within the field of youth development have the opportunity of merging
the work that they have been doing with those who have invested in strengthening the
community. Potentially, youth could contribute in various ways: as researchers, artists,
decision makers, problem solvers, organizers and teachers. Many other roles could be
developed that would enable youth to be active and positive members of community. By

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

joining youth development with community building, youth are not only supported in
their development but they help communities strengthen as well. Youth could be
provided with opportunities to experience control over their lives and hope for the future.
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CHAPTER THREE: METHODOLOGY

Overview of Methodology
This study on Community Engagement of Youth from African Communities is a
subset of the research study Inter generational Links and Com m unity Engagem ent o f
Youth fro m A frican Com m unities co-investigated by Dr. S. Nombuso Dlamini, Faculty of

Education and Dr. Uzo Anucha, School of Social Work, University of Windsor in the
years 2005 and 2006. In the year 2005, all community organizations with youth programs
in Windsor were invited to participate in the study. As I was an employee at one of the
youth community centres, Youth Connection Association, I was honoured and
enthusiastic to participate in this study. Consequently, I joined the M.Ed. program at the
University of Windsor in September 2005 as a full time student and continued my
participation as a research team member in the study. As a student, I learned that my
involvement in the study meant that I could use the data collected for my own research
interests.

After discussing my interests with my supervisor, and gaining approval to

research my topic, I worked on the project interviewing, transcribing and coding data,
paying close attention to the questions and responses that best addressed the question:
What is the pertinence and importance of community engagement of youth in society?
Intergenerational Links and the Community E ngagem ent o f Youth fro m African
Communities was a qualitative research undertaking.

Qualitative research refers to

investigations conducted on individual’s lives, stories, behaviours, social relationship,
and other life experiences and is often contrasted with quantitative research, which
reaches findings by means of statistical procedures or other means of quantification.
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(Strauss and Corbin, 1990). Qualitative research methods are generally supported by the
paradigm interpreted by the researcher, which portrays a world in which reality is socially
constructed, complex and everchanging. Qualitative researchers avoid simplifying social
phenomena and instead explore the range of behaviour and expand their understanding of
the resulting interactions. Throughout the research process, researchers uncover some of
these complexities (Glesne and Peshkin, 1992).
The purpose of this study was to investigate African youth’s community
engagement, which included their community activities, their roles in these activities,
their reasons to be involved in these activities and outcomes of these activities. Since
social interaction involves various complex factors, which are difficult to measure in
quantitative ways qualitative approach is considered suitable for this study.
The overall study Inter generational Links and Com m unity Engagem ent o f Youth
from

African

Com m unities

was

conducted

through

six

methodological

stages:

engagement of the community, a systemic review of related literature, conduction of indepth interviews with parents and youth; conduction of focus group interviews with
youth agencies and youth, and development of a conceptual framework with
recommendations and methods of disseminating the work. (Dlamini and Anucha, 2005)
For my study, I drew data from the third stage - in-depth interviews with thirty African
Canadian youth only.
The research began by actively engaging key stakeholders from a variety of
agencies that provide services to youth as well as representatives from a variety of youth
organizations.

To find and identify representatives from youth organizations, the

researchers worked with the President of the African Canadian Organization of Windsor.
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Representatives of these organizations sat on a community advisory committee that
provided feedback at all stages of the research process.
The goal of stage two was to examine relevant literature on youth and community
involvement of youth. The researchers’ responsibility at this stage was to collect and
examine documents and studies that had investigated the lives of minority youth in
Canada.
Another step in the research involved in-depth interviews with forty-one first and
second-generation African Canadian youth and their parents/ guardians. The in-depth
interviews were conducted face-to-face through semi standardized questionnaire. Taylor
and Bogdan (1984) indicate that the distinguishing characteristic of an in-depth
qualitative interviewing is learning about what is important in the mind of the research
participant: their meanings, perspectives, and definitions; how they view, categorize, and
experience the world. The questions used in this study ask about youth lives, experiences
and the importance of their involvement in community activities.
The selection of African Canadian youth was purposive (Ristock and Grieger,
1996), in that the researchers looked for youth whose activities provided in-depth
understanding of the processes of participation and patterns of communication that
existed between themselves, their peers and other members of the community.
Participation of these youth was strictly voluntary and based upon informed consent.
The in-depth interviews focused on three areas. The first area captured youth
activities, their involvement in the community, school, and in other areas such as sports.
This offered insight into youth lives and their socio-cultural engagement in society. In
this area, focus questions encouraged the youth to relate ways of participation in the
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different aspects of society, their views about the value of participation and engagement,
and their hopes and fears about getting into the economic and political spheres.
The second area of focus related to experiences from countries of origin - either of
the youth or of their parents.

In this area questions were asked about migration,

settlement, and the processes of negotiating Canadian culture. For example, with parents,
questions were asked to unveil how the values and experiences of the homeland shaped
their views about community participation, and how these influenced their expectations
of, and relationships to their children.
The third area of focus was designed to capture patterns of communication and to
understand intergenerational relations. Parents and youth were interviewed to get an
understanding of how they related with each other and how each party viewed civil
engagement and general communication patterns across generations. Questions were
asked that uncovered how each generation viewed and enacted things like respect, trust,
and so forth.
The life history approach was chosen because it allowed for the location of the
youth’s life stories in a broader contextual analysis. (Goodson, 1992)

Moreover, it

allowed for both youth and researchers to “contemplate the effects of our actions, and to
alter the directions of our lives” (Richardson, 1990)
Youth were asked what they did, why they did the things they did, and to what
end. Interview data was tape recorded and transcribed by research assistants, including
myself. Data from these interviews were transcribed verbatim and analyzed. All
necessary precautions were taken to ensure the trustworthiness and credibility of the
qualitative data. (Lincoln, 1995; Seale, 1999)
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A focus group meeting was held with youth agencies and was designed to solicit
information about their understanding of factors that facilitated or limited youth civil
engagement and participation. This forum allowed for selected data analysis of youth
perspectives on service participation.

Recruitment of Participants
The approval letter from the Research Ethics Board of the University of Windsor
was acquired by Dr. Dlamini as the principal investigator and Dr. Anucha as the co
investigator. Though the process of application to the Research Ethics Board to involve
human subjects in research was completed by Dr. Dlamini and Dr. Anucha, I am fully
aware of the process.
The recruiting of the participants followed the community forum explained above.
The first step involved sending out a recruitment letter (Appendix A) by email to youth
organizations so that youth that were involved in the community could be informed of the
study. The message communicated a clear set of criteria that the participants had to meet
in order to participate in the study. These criteria included that potential subjects: be first
or second generation black youth from African communities, be between the ages of 16
and 24.
The third step involved sending the L etter o f Inform ation f o r Consent to
P articipate in R esearch (Appendix B) to participants who met the criteria of selection

and were interested in participating. Altogether thirty youth participated in the study.
They were between the ages of 16 to 24 years old. These youth originally came to
Canada from African countries - Ethiopia, Kenya, Nigeria, Somalia, Sudan and Rwanda.
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The last step involved the fixing of the interview date, time and place with each of the
selected participants. Quiet and comfortable interview places were provided by some of
the community centres and the central Library in Windsor.

Data Collection, Coding and Analysis
Data collection and recording was conducted by taking interviews. At the
beginning of each interview participants were asked to read the letters Consent to
P articipate in R esearch (Appendix C) and P articipation and W ithdrawal. (Appendix D)

The interviewer provided further explanation of the documents when requested. Since the
interview was going to be tape recorded, the participants were also asked to sign the
Consent f o r A udio Taping (Appendix E). When all the consent letters were signed, the

interview proceeded and was tape recorded. In some cases when the participant did not
want to be tape recorded the interviewer took notes.
The interviews were conducted following a pre-designed questionnaire. However,
according to the requirement, simplification of the question was provided in the process
of interviewing. The interviews started by inviting the participants to tell about their life
stories. The interview questions (Appendix F) were designed to expose the experience of
the participants’ community involvement and outcomes of the participation. The
participants’ extensive description of their life stories, community involvement, and
outcomes of study participation provided abundant valuable data which provided in-depth
understanding of the participants’ experiences and met the goal of this study.
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Interview data were tape-recorded and transcribed verbatim. I used this data and
analyzed it by using content analysis. Content analysis outlines how to organize and
prepare for analyzing data collected from in-depth interviews. These include the use of a
filing system, open coding, and an indexing process. A filing system shows a way of
analyzing data by maintaining and indexing coded data and sorting data into coded
classification. Open coding is analyzing data by reading the data thoroughly and
annotating it into different topics, themes and issues. It includes looking for similarities
and dissimilarities and systematic patterns in the data. Indexing process is analyzing data
by separating the major topics with several other subtopics or themes by using index
sheets and short-answer sheets (Berg, 2006).
A similar process of analyzing data is explained by Creswell (2005) in a very
simple and understandable process. Data analysis consists of exploring and coding the
data as first analysis steps. Coding is the process of segmenting and labelling text to form
descriptions and broad themes in the data. In the coding process, the text is first divided
into image segments; the segments are then labelled with codes; codes are then examined
for overlap and redundancy, and finally these codes are collapsed into broad themes.
Similar codes are aggregated to form a theme. Thus, it is an inductive process of
narrowing data into a collection of few themes.
Using the data analysis process described by Creswell (2005) and Berg (2006),
the data is coded using the following seven themes: individual identity, community
identity, community involvement, outcome of participation, contextual issues and socio
cultural processes, unfair treatment and the reaction of youth, and interpersonal relations.
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The first theme is about the individual identity of the participants. This is further
coded into: identified by home/land; identified by culture; identified by virtues/values of
life; identified by experiences; and identified by education/goals/successes.
The second theme is about community identity. This theme is further coded into:
general definitions of community; similar culture/background; interests, and goals;
different races; people, and multicultural orientation.
The third theme is about community involvement.

This is coded into:

helping/volunteering in the community, helping younger kids, helping elderly people,
fundraising activities, promoting culture, religious activities/choir, cooking, recreational
activities - movies/going on trips/sports/games, related to jobs, lack of activities for
youth, and fun activities for youth.
The fourth theme is about outcomes of community participation. This is coded
into: references/recommendations; getting information, job opportunities; building
identity through community; socio-cultural benefits; feeling good/getting satisfaction;
related to virtues/values/religion; and securing volunteer hours required for school.
The fifth theme is about contextual issues and socio-cultural processes. This is
coded into: too young to be involved in community activities; gathering the experience of
community involvement from elders; involvement of youth in communities in countries
of origin; no difference in community activities; differences in community activities.
The sixth theme is about unfair treatment and the reaction of youth. This is coded
into: unfair treatment done by other youth to their friends and unfair treatment
experienced at different places of community.
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The seventh theme was interpersonal relations. This is coded into: activities with
other youth; where their friends were from; relations with their own race; and relations
with other races.

Reporting Findings
After data analysis was completed, the findings were reported utilizing the themes
outlined previously. Creswell (2005) explains that the primary form for representing and
reporting findings in qualitative research is a narrative discussion, which is a written
passage in a qualitative study in which authors summarize in detail the findings from
their data analysis. Reporting the findings can be supported in number of ways: by
including original dialogue; by stating dialogue in the participants’ native language or in
the regional language or ethnic dialogue; using metaphors and analogies and reporting
quotes, multiple perspectives; contrary evidence or individual experiences. In this study
the findings are supported by stating participants’ original dialogue.

Interpreting Discussion
Finally, the findings are interpreted into discussion by comparing them with other
existing literature. The discussion includes conformity or nonconformity of the findings
to prior research. Creswell (2005) explains that a typical discussion section begins with a
general recap of the major findings. Sometimes each individual research question is again
stated and then provided findings for each question. The overall intent of this passage is
to provide readers with an overview of the findings to complement the more detailed
results in the description and theme passages.
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Limitation of the study
My analysis of the in-depth interview data is limited in that I did not pay attention
to the effects of gender and culture in the building of social capital. My reasoning had
been that gender difference should not have any limitation in building of social capitals as
long as youth participated in community centres. Literature suggests (Nitzberg, 2005;
Putnam, 1993a, 1993b, 1995, and 2000) that that community engagement helps youth to
build social capital, which helps them to be successful in various levels of their lives
socially, educationally and economically. Therefore, I assumed that those who are
actively involved in community activities should be able to develop social capital
regardless of gender. However, it would be interesting to examine the effects of gender in
instances where families within certain communities do not allow female youth to
participate in some of the activities in community organizations.
In this study, though youth come from different cultural backgrounds and
participate in various programs and activities available in community centers, the focus is
not on their cultures, rather it is on the different things they do to develop social capital.
Culture here refers to the customs, beliefs, values, way of life, and social organization of
a particular group. To help youth develop social capital, it is essential for community
organisations to provide programs that deliver culturally sensitive as well as, social,
economic, and political activities that will help them integrate into the communities in
which they settle. Therefore, the focus of my analysis was the activities that engaged
youth rather than on whether or not these activities are supportive to or contradict youth
home cultures.
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CHAPTER FOUR: FINDINGS

In this chapter I will present the findings that have been obtained from the
collected data. This chapter will start with the description of the extent to which the first
and second generation African youth participate in the community activities. This chapter
is divided into a number of headings which will outline in detail the reasons why African
youth participate in the communities, how they look at themselves, how they look at their
community, what they think about the community activities, what they do for community
activities, and what is the outcome of their community involvement.
Altogether there were thirty youth participating in the study. I have presented the
number of participants involved for each activity. Most often youth were engaged in
more than one activity. Therefore these numbers do not add up to hundred percent to the
total number of participants (thirty). The number may be more than hundred percent.

Individual Identity of Youth
To understand community involvement of youth, it is very important to know
about the youth’s self identity or individual identity. How the youth look at themselves
will also explain, to some degree, how they look at their communities. The findings of
this study show that the first and second generation African youth in Canada identify
themselves in a variety of ways. Seven youth identified themselves by relating to their
geographical origins. Ten of them identified themselves according to their backgrounds
cultures and families. Eighteen of the youth defined themselves through their religions,
virtues and values of life and three of them identified through the experiences that they
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have undergone. These youth perceived themselves very highly and positively while
valuing themselves by character and eight of them identified by their educational goals
and successes to date.

a) Identified by Home/Land/History
Seven of the thirty youth who related themselves to their country of origin
expressed this by stating that where they were born and where they came from will never
change therefore it was important to relate themselves to their countries of origin. Two of
them provided their personal information and also talked about where they came from.
One youth identified by relating himself/herself to history. When asked the questions,
“How would you identify yourself, in addition to age and gender? Why are these things
important to mention about yourself? ” many of them answered as follows:

Participant: 1.8
It’s important to me because, I guess it’s just being called Rwandese
makes me proud and it makes me proud of my country. Not exactly
what happened there but just to, that I’m from somewhere else and I
was in another country and I came to share with the new people
about my country so they can know.
Participant: 12.7
Identifies herself as Somali born and said that it is important to
identify one like that because it is a sense of self, self identity gives
you a place to belong too - i.e. belonging in the Somali community.
Participant: 17.4
I am originally from Ethiopia. I was stay in Kenya around three and
half years. Afterwards I came to Canada and now this, I am landed
immigrant in Canada.
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Participant: 80
Well, I define myself firstly as a Nigerian because that’s who I am,
that’s what I know. I’ve only been here for say five years so. I’m
middle age, twenty four....

b) Identified by Culture
Five of the youth identified themselves by giving importance to their culture.
Three of the youth related themselves to their backgrounds. Two of them related
themselves to their families and one youth related to both background and family. Canada
is a country of immigrants and it is natural to find many people having different cultures.
It is essential to note that such diversity creates an environment in which peace and
harmony to the society are valued. Giving importance to somebody’s culture is regarded
as giving importance to the person. The youth who identified themselves through their
families, backgrounds and cultures explained by saying:

Participant: 20.5
I define myself or I would like other people to know about myself
which about my culture and my country, the history and my
background because most people don’t have knowledge and any
historical things because whatever they see from most commercials,
and could be negative or positive, things from other people which
they don’t have real, any information, so I would love to tell other
people that my culture, most important, which is my background.
These things are very important to me because that identifies myself
which is my background, you know, presents myself.
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c) Identified by Religion and Virtues/Values of Life
Eighteen of the youth defined themselves from the religious point of view.
Usually the youth who identified themselves through religious connections also explained
about their character and virtues and values of life. For example:

Participant: 22
I’m honest, outgoing, friendly, down to earth. I think my religion
and, of course, my background. That I’m Ethiopian and my religion,
because I had to let me, I had to let any stranger know that my
religion, I’m a Christian of Protestant background, because they,
because so that you will respect me with who I am, and, yeah, that’s
pretty much.

Participant: 32
Well first is my religion and, which is Muslim, and I believe that.
Listening to your parents and just be yourself. Don’t try to pretend
to be somebody else and don’t do what everybody else does.
Because that’s who, what makes me, be me. I don’t let anybody tell
me what to do. Just I do what I think is right and I haven’t been in
trouble yet so I guess its working.

Twelve youth identified themselves highly and positively giving importance to
the values of life. For some of these youth the virtues and values were mixed with family,
religion, and homeland.

Participant: 35.13
If you ask anybody in the community right now, they’ll say like I’m
a very helpful person, I mean, when somebody needs something,
I’m the type of person to come and see and I’ll go do for them
without really asking for anything. That’s how I was brought up as
a little kid, to respect your elders, so I show everybody older than
me and around me, I respect them with a great, great sort of respect,
that I give my mom and my dad at home. So I can say that I’m like,
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I’m more respected in the community right now, because a lot of
people respect me for what I d o ....

d) Identified by Experiences
Three of the youth saw themselves through the experiences that they have
undergone. In talking about their experiences they usually included their country of
origin. It was interesting that two of them wanted to relate their past life to present life
and because of some of the things that they had to face, mentally, they regarded
themselves more mature than their age. Yet one of them wanted to forget about their past
life. They did not want to examine their past and give scary images to people. For
example:

Participant: 39.9
I identify myself as a mature young man now. I’m eighteen years
old and compared to other eighteen year olds I know, I carry myself
better than they do. I’m very mature. Maybe because of the stuff I
went through. It changed my whole personality. I’m a very nice
person and I’m good to talk to. So I would tell them that. I’m just,
I’m friendly, I’m a friendly person. I really, I love for him to know
me as a normal person and I don’t really like bringing out my past
because maybe it may affect them people. They might see me in a
different way but I just, you know, tell them who I am, how I am, a
good person.
Participant: 17.4
I am originally from Ethiopia. I was stay in Kenya around three and
half years. Afterwards I came to Canada and now this, I am landed
immigrant in Canada. I am punctual. I am more social because I
always live in different nationalities. I have a lot experience when I
was in the refugee camp and I know some behaviours or I ’m easy to
get familiar with foreigners. First of all, I’m not a negative thinker.
You know, I’m usually up for anything and easily adapted for other
cultures. I’m a newcomer, you know, when you are, when you are a
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newcomer, you know, you got a lot of problems. Just (unintelligible)
for that, that’s why I prefer this for adapting for Canadian or new,
my new cultures.

e) Identified by Education/Goals/ Successes
Eight of the youth identified themselves by giving importance to their education,
goals and successes in their lives. They placed importance on being good citizens of the
country. For example:

Participant: 63
I identify myself as being a young man, going to school and trying
to make a living. And once I finish my school, to take care of my
family and to take care of those who are very near to me.
Well the reason is because it describes yourself and describes your
status and describes what kind of person you are. When a person is
going to school and is trying to make a living and is trying to be a
good citizen, then they show the good side of that person. But if he
describes anything, whatever you describe yourself towards, it
creates a judgment of you that what you stand in this country and
who you are. And that’s why these things, I believe, that as long as
you’re going to school and you’re spending your time properly and
you’re, you’re, and you’re spending your time accordingly,
benefiting yourself and your family and those who are close to you,
then that shows a view that you’re a good person, you’re good
citizen.
Participant: 40.9
I would identify myself as a young man, I’m still young, twenty-one
years old, still growing. I got a lot of things ahead of me coming up.
I’m looking for a lot of things in the future so that’s how I really see
myself, a student basically, a real good student, who’s doing well.
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Community Identity
a) Similar Cultures/ Backgrounds, Interests and Goals
To participate in the community, it is essential for the youth to understand what
defines a community in order to know how to participate in it. To the question, “What is
your understanding / interpretation of the word community? W hat does it mean to you?”
Seventeen of them gave a general definition by stating that community is a group of
people living together and helping each other. It is a place where people work together
and where people are friendly with each other. It is a place where people have some
things in common and where everyone puts in their involvement. These youth explained
that community helps to guide them into a right path for the future. For example:

Participant: 40.9
community is, I believe, is something that brings people together,
help them with social needs, family needs, schools; help them shape
themselves into a right path into the future. And that’s how I see it.
Participant: 43.9
Community means to me how to work together. Community where
other people get along with each other and they be friendly to
everyone.
Participant: 54.16
Community to me is a group of people which help and assist each
other and to the making of like either the community or their selves,
to better their selves. Or to even like have a network program, like
all of them together.

Two youth saw community as a place where group of people with similar
background, and culture meet and help each other. They saw that it was a place to
promote their culture and to remember where they come from - their roots.
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Participant: 16.4
Community means to get to know each other, to not forget about
your culture back home. You know more about people.

Participant: 32
Well, community is, well I hope, a certain race living together and
staying within that race, like I’m Somalian so I keep in touch with
my, I hang around with my Somali friends and the elders. So we go
to the mosque and hang around with the elders sometimes.

Thirteen of the youth did not mention their former country or home but still saw
community as a group of people around them, in their surroundings. That is, the places
where they currently lived. They saw community as made up of people having similar
interests, intents, ideas and goals.

Participant: 35.13
Community is like a bunch, like where you live, with a group, the
surroundings, with people around you. Like you live somewhere,
the people around you, your neighbours, that’s a community to me.
You know, you could have that kind of community or you could
have like a, an ethnic community. Like you play sports, the people
you play sports with is like your own little community, you know.
So that’s the word community, that’s how I describe it. It’s like a
group of veterans.
Participant: 12.7
Defines community as a group of people with similar interests. It's a
group all with the same raising perhaps or socializing. Groups of
people with similar goals or intents.
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b) Different Races, People and Multicultural Orientation
Nine of the youth had a broader view about the community. They expressed their
view on multiculturalism by stating that Canada is a country with a diverse culture and it
is important to understand that everyone is equal in this country. It does not matter where
the youth come from, what their cultures or backgrounds may be, and what their prior
knowledge may be - they still may have similar ideas, interests, intents and goals which
bring them together. At least their goal is to live together in a civilized way. For example:

Participant: 20.5
Community is very important for anybody which is for all of us,
from all over the country. Which, one thing about, I like about
Canada is about multi-culture which we are different, from different
countries, different cultures so the part, being the, having a culture
which is with other different cultures, so I think it’s very important
for anybody that to make everybody together which we don’t have
to show our differences. It’s just to show that everybody’s equal
and everybody’s the same.
Participant: 57
Community I think it would have diverse meanings including people
might be from different, may have different backgrounds, but having
common interests, they may form community. For example, I might
be from Africa and somebody might be from Australia and once we
meet with a common interest we can form a community. So a
community should be people with a same interests but also different
backgrounds but having shared some common things and helping
each other. As a community and keeping the community safe,
they’re interested in defending their interest.
Participant: 63
A community means a group of people, doesn’t matter what culture,
what, where they’re from, who they are, what colour they are or
what language they speak. A group of people that live together in a
civilized way and they get together to make their neighbourhood or
their area, or that area they live in, the best place to live and the
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safest place to live and the more successful area to live. A group of
people are gathered together to make themselves successful in this
live and in the life to come.

Names of Community Organizations
There were a number of different community organizations that immigrant youth
were involved in. Some youth were involved in two or more community organizations.
Some of the community organizations the youth mentioned are as follows: Ethiopian
community; Somali community; Sudanese community; Rwandese community; Muslim
Islamic Association of Windsor; Muslim community in Windsor; Park Wood Gospel
Temple; Protestant church, Ethiopian Church; Senior Community for old age; Teen
Community - Sandwich Teen Action Group; AID’s club; Youth Connection Association;
YMCA; School tennis /or sports community and Community at the University of
Windsor.

Community Involvement
Community involvement made youth aware of everything around them. By
volunteering and being active in community work, the youth benefited in different ways.
To find out what kind of activities the youth were usually engaged in, there were different
questions asked related to the community activities. To the questions “what community
organizations and activities do you take part in? What do you do there?” Some youth
answered by saying that they were usually engaged in helping the kids or the elderly
people in the community. Many of them said they attended church and participated in
church-based cultural programs. Some of them also mentioned that they were involved in
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sports or games. Sometimes the youth helped newly arrived immigrants. The different
kinds of activities that youth were engaged in are grouped under the following
subheadings:

a) Help/Volunteering in the Community
Eight youth agreed to volunteer for any kind of activity they were called to do by
community organizers. They helped with the parking lot, serving food on different
occasions, teaching younger kids in the Sunday schools or on the weekends, and helping
the elderly people to do some of the daily chores. In the Sudanese community, youth
were called upon to help in any activities or celebrations that took place. If there was a
wedding, they were called to help with parties. They distributed fliers for activities such
as ongoing English language classes. They helped the needy people in the community in
different ways at school during the Christmas time. Help was given to new arrivals to
Canada or Windsor by giving them information on different things. The following are
some extracts of the youth description of the activities they did in their communities.

Participant: 35.13
I do volunteer work for elders or help somebody if they need help.
Help elders and, it’s just like, basically anything. If somebody
needs something like pick up trash in front of their house and they
call me, I’m going to go do it. And somebody needs snow
shovelling, like when it snows, and its elders, I’ll go and help them
shovel their driveway.
I participate in sports, you know. I tried participating, like in the
festivals going around. I participate in the community centres, I go
there, help kids out, maybe playing basketball. I’ll show them one
or two things and then I just help them out. That’s how I participate
in the community by helping people.
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Participant: 63
when they have elections I vote and I participate in the meetings and
I participate in the events, for example, youth work, for example
Muslim organization, giving example about Islam or inviting people
toward Islam, I participate in that. For the Somalian community
anything that involves to help within the community, for example,
maybe working with the youth, teaching the youth on the weekends,
preparing classes for the youth, all these I try to involve myself in
which makes me active in the community. I’m, I’m like that person
which is not always one hundred percent in it but I, but whatever
task is given to me which allows my time and my ability to do, I do.

b) Helping Younger Kids
Some of the duties youth performed in the communities involved helping younger
kids to improve their academic achievements by helping them understand their lessons.
Reading to the kids at the library was also another activity. Altogether there were eleven
youth who talked about helping younger kids. It was the responsibility of youth to set up
adventures like scouting where the younger children ages 5-12 were taught different
things. The youth would engage younger kids in activity where they were taught to make
right decisions in life. The youth taught young kids about God, morals and values. Other
activities were going on camping trips.
One of the youth mentioned that he/she was helping in the library for other
purposes. Two youth in Orthodox Church taught Bible to younger kids. One youth
mentioned about teaching Koran to kids in Mosque. Two youth mentioned that they
helped in babysitting activities in the community.
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Participant: 34.11
It’s called Adventures. Where, it’s pretty, it’s for kids, it’s for kids
from five to twelve, from five to ten. And it’s pretty much just to,
it’s like, it’s like Scouts where you help them to make the right
decisions in life and you teach them how to engage to make the right
decisions. And you also teach them about God and about morals
and values and things like that. And then we also go on camping
trips and different things for the kids.
Participant: 79.19
I volunteered in teaching the kids in Sunday school in the mosque,
Windsor Mosque. And in the, in the celebration time, this is like,
the occasions, I volunteered to and, for example, in the parking, in
offering food for the people, helping to organized activities and this
stuff.

c) Helping Elderly People
Five of the young people mentioned about helping elderly people who could not
do things for themselves. They played games with the elderly and set up different events
for different holidays like Christmas, Thanksgiving or Halloween for the elderly people
to enjoy. Thus one of their tasks was to encourage old people to spend their time in more
enjoyable ways so that they would not be left alone in the society.

Participant: 34.11
We play games with the elderly. We play games and we set up
different events for them to enjoy, for different holidays like
Christmas or Halloween. And we pretty much make their time
pretty much more enjoyable.
Participant: 39.9
I volunteer. Right now I volunteer at an old-age hospital. I help old
people, you know, I talk to them so they don’t feel lonely.
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d) Fundraising Activities
In a number of communities the youth were involved in fundraising activities. For
example, six youth mentioned that they participated in the Terry Fox Run and car
washing activity to collect money for the cancer society and poor people. Some of the
money that they collected was used to help the newly arrived immigrants. For example:

Participant: 9.2
The communities that I took last summer, I used to wash cars and
the money that we get, we give it to the poor people.

e) Promoting Culture
Ten of the youth learned cultural dances in their communities and performed the
dances in special events. They not only had the opportunity to perform for their own
group but they were invited to perform for other cultural groups too. These youth
participated in the African fashion show and modeling too.
They mentioned that they got together and talked about cultural things because
they regarded themselves as being in their communities for a purpose. One of the youth
expressed that Canada is the land where there is so much of freedom that newcomer
might easily get lost. Therefore, youth wanted to remind themselves that they must not
forget the culture of their former homeland.

Participant: 54.16
In the Ethiopian community, basically what we do is get Ethiopians
together, just so that they don’t forget their culture. And to keep
them together in a community, in a place where there’s so many
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different cultures, sometimes it’s good like to be around your own
and just be surrounded by the people that you’re most comfortable
with.
It’s, it is, there is church, like there’s church ones and then there’s
ones that are, where we like plan parties, like plan barbeques and
things of that nature.
Participant: 75
Just how to, like classes to take, places not to go, like interactions
with people that, you have to have a mind of your own because it’s
very, very easy to come to this part of the world and get lost from so
many, from Nigeria because it’s a lot of freedom here. I just like to
let them know that they’re here for a purpose. That’s the main
advice I give them anyways.

f) Religious Activities/Choir
Ten of the youth went to the community to take part in religious activities like
praying, worshiping and participating in choir. For example:

Participant: 17.4
It’s religious community, you know, I’m not executive member or
just, just like anyone. You know, I participate once in a week for
worshipping purpose.
Participant: 19.5
In Ethiopian community, she mainly participates in the churches as a
singer, and also she helps by cooking food during religious holidays.

g) Recreational Activities - Movies/Going on trips/Sports/Games/Cooking
It was also found out that some of the communities had activities for recreational
purposes. For example five youth mentioned that some of the communities had movie
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shows. Two of the youth mentioned about going on the trips visiting other places/cities or
field trips and camping. Visiting other cities, field trips or camping activities usually were
educational and also fun for youth.
Twenty two of the youth took part in different kinds of sports and games like
basketball, volleyball, soccer, tennis, pool and physical fitness. They learned other kinds
of sports like karate and yoga. Some of the communities organized volleyball in the gym
during the winter time.
Six youth took part in cooking, preparing food or making tea. These youth were
involved in learning how to cook even though they had to pay to do so. They expressed
that it was wonderful to learn to cook and plan and organize parties and barbeques.

Participant: 35.13
Sports. A lot of sports. I take part in sports. Any type of sports
that’s going on in the community, any type of tournament, anything
you see me right there. That’s the main thing, otherwise nothing.

Participant: 41.10
We play tennis after school. We have practices every Wednesday
and Saturday mornings. So we always practice everyday for it, let’s
say at the church.

h) Related to Job Searching
One of the youth mentioned that some of their activities were related to looking
for jobs. Youth pointed out that he/she was guided to do the job search and build resume
according to job advertisements. Organizations would also help the youth to find jobs by
calling different hiring institutes.
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Participant: 40.9
In those organizations, we do job search. We do a lot of, more of a
reshaping our resumes. They help us calling every kind of place in
Windsor that we want a job into. And, and they find basically all
exactly what you’re looking for. For example, if I want a job like a
security guy, they make sure they find that job for me and then I tell
them that’s what I want and they find it for me.

i) Lack of Activities for Youth
One youth expressed frustration that there were not enough activities available to
them in their own communities and that they were looking for more new activities. For
example:

Participant: 22
There is, yes, I participate, I go to church every week and I sing
there. I’m in a choir. And that’s all I do. Any other youth
community but, yeah, actually there’s no one that recommend. I
asked the YMCA for a soccer team for women, they recommended
the University, University of Windsor. But I don’t go to university.
I don’t know how to contact and everything so.

One of the youth who participated in more than one community center expressed
that some of the communities were less organized and made it difficult for them to
participate in the activities. For example:

Participant: 79.19
I’m also part of Somalian community but the Muslim community is
more organized and more wider than the Somalian community and
the Somalian community is less, like how can I say this is, they’re
not organized like the Muslim community. And they don’t have that
much ability to make some, to make the people to share with them
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and this is not, and I also share with them, with Somalian, but not
like as much as the Muslim community.

j) Fun Activities for Youth
Several research studies have shown that when certain activities are loaded with
fun, children and adult learn and accomplish their tasks easily and without stress.
Children and youth are especially very active and inquisitive by nature and to find
activities that are fun and encourage learning is an essential task.
To the question, “what do you do for fun?” it was discovered that almost all of the
youth were interested in sports and games. These youth who were interested in sports
enjoyed basketball, soccer, swimming, table tennis going to the gym, video games and
playing cards. In addition it was also found that many of the youth liked hanging out with
friends. When the youth were together with friends they liked to go to malls, have coffee,
watch movie and T.V. or just be together with their friends. They also mentioned that
they liked to chat with their friends on computer.
Often the youth enjoyed spending their time with their family as well. Some of
them mentioned that they did a lot of travelling. For these youth visiting new places was
a fun activity. One of them wrote and played music. One youth mentioned that reading
was important and fun for him/her. One of them mentioned that getting to know new
people was fun. One of the youth said that cooking was fun. For a youth who had a heavy
work load and barely got enough sleep, having a sound sleep was a fun thing. For some
of the youth fun things were related to culture. They liked to be with friend from their
same country and talked about or listened to the news about their former homeland. Ten
of the youth mentioned that it was fun to dance in/to African music.
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Encouragement/Discouragement in Participation of Community Activities
A number of questions were asked of youth about how they feel about taking part
in community activities. The questions were: What community organizations and
activities do you take part in? What do you do there? What do you do for fun? Have your
parents encouraged you to participate in any community organizations? Which ones?
What do you do in these organizations? How do you feel about the activities or the things
you do in these organizations? What are things that your parents have discouraged you
from participating in? What else has encouraged you to participate in specific community
organizations? Are there things that discourage you from participating and or doing this
in the community?
From the interviews it was found that many of the youth felt satisfied and
encouraged with their involvement in community activities because it helped them in
many different ways. However some of the youth expressed their feeling of being
discouraged from community involvement.

a) Encouragement in Participation of Community Activities
Nineteen of the youth who said that they were encouraged to participate in the
community explained that they felt happy to be in their current communities sharing
cultural holidays and feeling the sense of belonging there. They also said that by being
involved in the community activities they did not feel lonely or miss their homeland.
Three of the youth mentioned that they were encouraged to go to the community,
especially when they find friends of their own age going to the community too. One of
the youth expressed that by going to the community, they learned a lot from the older
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people who were wise. Almost all of the youth were motivated to go to the community to
help other people and one youth wanted to associate with new Africans, thus got involved
in the community.

Participant: 20.
As a member of the Ethiopian community that like we do all share
the same cultural holidays, some like any different kind of events
and stuff like that so we have the same culture, language and
everything so that makes it easier for me to communicate and to
make me like, you know, I’m home and that’s the main thing that
makes me to be with this member.
Participant: 84
What I like about it is, because my friends go to it and like, for me, I
like to go in, in our community, like there’s of you can go sing.
There’s part you can act, dance, read, like Bible or just, I don’t
know, just doing anything you like to join. So that’s what I like so I
start joining the community.
Participant: 63
Things that encourage me is those who are older than me, who are
spending their time wise-fully. You see those in your community,
who are older and are respected. You see how they, they involve
themselves and how hard they try. These things encourage me.
Participant: 80
Well, for me, the other things that have encouraged me, the fact that
I’m actually going to be able to associate with new Africans, meet
new Africans and continue to promote the African culture.

b) Discouragement in Participation of Community Activities
It was found that two of the youth felt discouraged from participating in the
community because their communities usually did not have adequate and suitable
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programs for them. The programs that the communities ran were usually meant for
younger kids and the youth were only involved in helping these kids in those programs.
The other reason that they mentioned for discouragement was time constraints.
Five of these youth were involved in a school project or working and did not have enough
time to fully participate in community activities.
Two of the youth also mentioned that they usually participated in the community
so that eventually they could get opportunities to get jobs to support themselves.
However, the jobs, the community center found for them were not suitable and they had
to quit, which was very discouraging and a waste of time.
For two youth the discouragement was the age difference with older members in
the community. They said that sometimes due to a generation gap the older and the
younger group could not agree on the same things - which made things difficult.
One of the youth experienced feelings of exclusion, when they perceived any hint
of discrimination on race or colour and therefore did not want to participate in the
community. Another youth explained that sometimes within the general African
community, there were so many sub-groups with different cultures which brought
disagreement within communities - naturally discouraging many youth from participating
in community activities.
Among other reasons, one youth was influenced by friends who did not like to go
the community just to do volunteer work. One youth related his/her discouragement to
the lack of engagement or ownership within communities. One youth explained that
sometimes the discouragement was due to a language barrier. The following are samples
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of responses on different reasons of discouragement from community participation as
explained by the youth interviewed for this study:

Participant: 9.2
I wouldn’t enjoy them very good because they’re basically meant
for small kids so, I don’t really enjoy them. Because the kids might
not be my age, so I wouldn’t have as much fun as I would with kids
my age.
Participant: 32
Sometimes, sometimes you disagree with people so if, if you don’t
think something’s right, you just don’t do it. Basically, when the
community comes together, everybody’s there for a specific cause,
not to put anybody down. So everything that they do is for a good
cause. So there are, there are some people that say the wrong things
or do the wrong things and you just move on to the next person, you
just don’t talk to them. Sometimes when there is people who don’t
associate with others, like who don’t talk right to other people, you
know, who’s always yelling or just mad, sometimes when I see stuff
like that I kind of step out because I don’t want to get in trouble.
Participant: 40.9
I feel okay with it because they, they find a job for you and you get
the job and but it’s kind of, kind of better to look for your own job
and keep it because you find that job by yourself. Whereas
somebody else finds your job, you seem happy with it but you’re not
really happy with that job. So that’s why I don’t really participate in
it anymore.
I would say, not finding a job right away. It takes time. They make
you wait. They make you feel that you’re not going to get the job
right away but, from my point of view, I believe that if I ’m looking
for a job today, I should find a job today. So it should be easy like
that because there is so much jobs everywhere that it’s not
understandable for a young kid like me, I’m twenty-one years old, I
want to be working. I look for a job. I should find a job right away
so that’s one of the things that discourages me, that I don’t find a job
when I want the job and how I want the job.
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Participant: 35.13
If I’m participating in something and I find out maybe there’s going
to be members or someone who don’t like you for your colour, I will
never, ever participate in that community. Never. You’d never catch
me there. Or if they support anything I don’t like or I don’t agree
with, you won’t see me there.
Well, let’s say like, let’s say, racism is for one thing. If they support
anything to do with racism and, trust me, I’ll find out because when
I’m going to be involved in the community, I study them. You
know, I study them to see what kind of people they are, how they
act, how they act with this kind of group. And if I find that fault,
forget it. I ’m never going to participate in that community.
Racism, you know. I’ve heard so many times from my friends as I
go, especially in there is this racism way, and maybe I supposed to
go help out this community that day, you would not see me there.
You discriminate, forget it. You will not see me there.

Outcomes of Community Participation
Community participation was perceived as being valuable by many immigrant
youth. For those youth, some of the benefits were: getting information, getting
references/recommendations for jobs, finding jobs, having contact with other people,
gaining socio-cultural benefits, feeling good about community engagement, gaining
virtues/values/religious benefits, and securing volunteer hours required for school.
However some of the youth expressed that benefits of community participation were not
to their expectations. Many youth expressed frustration about the general lack of job
opportunities in the community and said it was difficult to get the jobs that they were
looking for. The findings of the outcome of community participation are divided into
subgroups as follows:
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a) Getting Information
For eight of the youth, joining communities was a great help for getting
information about schools, taking free language classes to improve their English and to
gain knowledge about other communities. These youth got opportunities to develop their
networking which helped them to improve social capital.

Participant: 57
It would be probably giving information because information is one
of the expensive things to get. So it gives you information and to
what to do, direct you, in what ways should you go. And then, so,
two heads are better than one so. In the negative way, it can be time
consuming. But if time spent well in the community can be
beneficial.

b) References/Recommendations
Three of the youth mentioned that with the community engagement it was easier
to get references for jobs. Accordingly many hiring institutions would hire youth if they
are already involved in some sort of community activity.

Participants: 9.2
Recognized in the community. Because people who want to hire you
they always want to look for if you have, if you’re involved with the
community and if you have helped the community in any way. And
if you’re looking for a job it might be a good opportunity to put in
your resume. So you can get a job. It’s a reference that.
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c) Job Opportunities
It was found that the primary purpose of the youth participating in the community
activities was to find a job. Fourteen of the youth mentioned that often communities did
not have job opportunities. One youth said that he/she was encouraged to go to the job
banks and search for the jobs. What we found here was that youth were looking for the
help/guidance from the community centers to find jobs for them. Eight of the youth
expressed that communities usually helped them to build their resume, provide the
references or recommendation letters and give interview tips but could not find jobs for
them.

Participant: 17.4
After all, there isn’t any job opportunity, but for social, you know,
I’m very happy because when you are a newcomer you don’t have
any [extended] family, except family, a lot of friends. But I got a lot
of friends there. I got a lot, I know a lot of peoples, you know.
Participant: 84
Jobs no - no real benefits, except having a place to go be part of a
faith community - and a place to kept my community clean and
beautiful (the environmental club back home)
Participant: 54.16
It has actually had a lot of effect on my job opportunities. I’m
willing, when I go into interviews and stuff like that, I’m seldom
nervous and I think that has a lot to do with the community because
I’m around a lot of people all the time. And I’m constantly
communicating with people and that’s, I’m not like, that made me
outgoing. I’m not shy. When I come into interviews, I’m very, I
have a very good posture, I’m very like outgoing and a lot of people
that hire, they look for, they look for employees like that.
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d) Building Identification through Community
Seven of the youth mentioned that community engagement would help them to
build their identity and that as a new comer, to feel the sense of belonging and to retain
their culture and former identity, it was essential to be part of a community of their own
group.

Participant: 57
It gives me an idea of who I am but also I find that it gives you a
sense of being, who you are, because you feel the, you are, you
identify yourself with a certain group who share same beliefs,
maybe same background. So that also could give you a sense of
identity.
Participant: 63
Well, when we came here we got a, a better, a more need to have a
community because you’re always, in Somalia or in Kenya, you
always had the community. When you came here automatically you
got a, you feel that you need the community, you need to keep
community to also keep your culture, your religion and whatever
you stand for. So automatically when you came here, you feel that
effect, that you have to have community. When we were first here,
the first year we were not very much involved. But then afterwards
we got very much involved seeing that how different it is. Back
home, you had a community. Here you have to have a community
wherever you go. So this is the effect maybe.

e) Socio-cultural Benefit
It was found that for seven of the youth community engagement gave them a
socio-cultural benefit. Connecting to other people gave youth opportunities to learn
something good from others. These youth mentioned that it could be helpful to think
about their future and shape it by looking at other people’s lives and their achievements.
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Participant: 46.15
Because I learn new stuff from much older beings, so I find it fun.
Just by participating I get to meet new people. I get to learn
different, different stuff. I may, oh, I think I said it all. Different
cultures. Arabic cultures. Somalian cultures. That’s all. In some
Arabic communities. It helped me a lot. Because helped me get a
job and helped me get connections.

Participant: 5.1
Well, it’s one of the things it’s like getting to know the places and
getting to know the people that you’re going to deal with. It’s one
of the things they already have, that they have ideas on but I don’t
because I’m just only sixteen years old and I haven’t known a lot of
things about life. So my mind is still fresh on some of the things but
they past that time, they’ve done it before and now they’re trying to
help others to past what they done.
What I get is, I learn people, I understand, and I get their way of life.
I understand how their live has been going through. I understand
that they way they think, that their surroundings are working, or the
environments they live, things work. I also get information about
my past.

f) Self-enriching
Fifteen of the youth mentioned that to be engaged in the community simply made
them feel good. They stated that it was good to know that there were other people like
themselves following the same religion and culture and having similar backgrounds.
These youth said that they got personal satisfaction from helping other people.

Participant: 20.5
I feel very good, I do get satisfaction. I do help the newcomers,
helping, showing the cities and helping to find apartments or
anything that needs. I’ll show them shops and stuff like that so I do
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help them as much as they can, they want job opportunities by
participating in community.
Participant: 32
I get satisfaction knowing that I’m, I’m following my culture and
trying to keep up with my religion and looking to know some of my
family members that I haven’t seen for awhile, like holidays. It
makes your family come together and you eat together and there’s
just, you have, you remember all the things you used to do when you
were a kid.

Participant: 54.16
I feel good because I’m helping others that otherwise maybe
couldn’t get helped. I get a lot of self-fulfillment because it makes
me feel good, like I’m giving back. I don’t feel like I’m always
taking, taking. Like, just sometimes it feels good to do for others,
that they won’t be able to do for themselves. Or just to help out and
feel like you’re doing something right.
Participant: 75
I’d say personal satisfaction. Just because, you’re able to use your
knowledge to help other people and there’s also it’s easy get help
from other people as well.

g) Related to Religion and Virtue/Value
Five of the youth expressed that when they are engaged in community activities,
they do not go idle or get chances to do bad things like smoking.

Participant: 16.4
To be a good people, person. To be patient. And instead of doing
something bad, when you go to church you do something special for
your life.
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Participant: 63
Quite honestly, I, we participate, the thing will be good is that we
keep the youth from being a strayed, from going to wrong path,
involving themselves with things that are, that would destroy their
lives, for example, alcohol or drugs or anything of that nature. We
keep that and we keep their culture for the Somalian community.
And for the Muslim community, we keep them with, we keep in the
religion which also avoids or protects them doing anything that will
destroy their lives. So, really, you see the fruits, you feel the people,
you see the kids coming in and benefiting and changing their lives.
That, that is the most benefit, that is the greatest benefit I get from
that.

h) Securing Volunteer Hours Required for School
Nineteen of the youth mentioned that doing community service allowed them to
secure the forty credits of required volunteer /community service hours for high school in
Ontario.

Participant: 83.21
Like awards, for the school tutoring one, we get awards for it. We
get award every year for doing it and we get our community service
hours so, for high school.

Contextual Issues and Socio-cultural Processes
Since this investigation is about the community activities of the first and second
generation African youth who have migrated to Canada, it becomes essential to know
about the community engagement of the youth who had lived in their country of origin or
other countries before coming to Canada. In responses to the question, “In what ways did
you or your family participate in community organizations in your country of origin?” it
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was found that some of the youth were then too small to remember in detail, while some
of the kids mentioned that even though they did not participate in community activities,
they saw their parents or other elders participating in the community. Usually their
parents/guardians helped the community by helping poor, needy and sick people. Some
of the youths’ parents worked in church, associations, women’s organization and other
related groups to promote tradition and culture. For example:

Participant: 80
Well, in my country, I remember my family, my parents, always
helping charity with the church. My mom was actually the vicepresident of the Catholic Women Organization in Nigeria so we
were, a lot with regards to the Catholic church, we were giving to
the charities of the church and we were participating highly with
regards to the church.

Three of the youth were involved in community organization helping, sharing,
learning, counselling and working as scouts or in environmental clubs. For instance:

Participant: 14.3
Well, now I’m twenty one years old. See I was seventeen, I worked
in community, not here, back home. Because I was raised in
Ethiopia and that place, you know, community there and here they
have different things. Like in Ethiopia, I was a member of
community, people apply for aid, you know, counsel people and
give them advice and show them how to use, to protect themselves.
Participant: 12.7
Back home - scouts, environmental club
The environmental club - kept community (around school) clean, by
picking up litter and planting greenery in the area.
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When the question, “What differences have you noticed between the community
organizations you took part in, in your country of origin, or another country you lived in,
and in Canada?,” was asked , nine of the youth who were quite young in their country of
origin, answered by saying that they did not know. Some of the youth said that there was
no difference really.

Participant: 9.2
So far I haven’t taken any part in community in my origin country,
but I only took it in Canada so and I don’t know any differences.

Participant 20.5
So, I used to do, in Ethiopia, I went like, you know, in the church
helping or doing together everybody. Since I grow up like that I do
like to do the same thing when I came to Canada. So when I came
here I do the same thing because that’s how I grow up and that’s
how I like to do, being continuing the same thing.

Thirteen of the youth who said that there were differences, it was found that
compared to some African countries, there were more youth organizations and more
opportunities to participate in Canada. One of the youth mentioned that while comparing
the numbers of English and Canadian youth organizations, England was said to have
more organizations for youth. For example:

Participant: 79.19
They don’t have many organizations for youth and stuff.
general, it’s weak. But here in Canada, I shared effectively.

It’s in
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Participant: 22
My country of origin, I was pretty much at school so not that much of
organizations. I didn’t participate in any kind of organization except
just at school and just hanging out. But when I moved to England, I
used to go to church too and we used to involve in Ethiopian
community, the youth group, because there’s a lot of people in
England, London, England. There’s a lot of Ethiopians, so it’s more
bigger community. But in Canada, in Windsor, there’s not much of
young, oh, there’s a lot of young people but not much, so. And
there’s no, there’s nothing like youth community or something. So,
it’s, I don’t know.

One of the youth indicated that people in Africa wear cultural clothes but in
Canada even when they go to community gatherings people do not wear cultural clothes.
For example:

Participant 16.4:
When they go to church, they wear cultural clothes. Here there is no
cultural clothes they wear.

Two of the youth mentioned that because of everyone’s similar experience of war
and loss of their family and friends in their home country, people tend to understand each
others’ feelings and are united more closely. For example:

Participant 34.1:
Here is more, everybody’s more connected than, and everybody’s, I
think they’re more friendly towards one another than there.
Specifically the Rwandese community. Probably the experience,
when we lived in Rwanda, about the wars that happened there, that
experience when we came here, it affected everybody, like all the
Rwandese communities. And now every year they put something,

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

71
the community puts something together to remember and mourn
those, the lives that were lost. So it brings everybody together, that
and more.
Participant: 80
The main difference I see is the fact that here in Canada, I would say
here in Canada, the communities here stick, stick together better
than over there in Nigeria. I would say that because here in Canada
we all are, over here in Canada in a foreign country so we do tend to
stick together closer than we would back in Nigeria, back in Nigeria.

Five of the youth explained that in Africa everyone was like a single family.
Everything was familiar to everybody and everyone discussed and shared their ideas but
that here in North America everyone was left to be alone. Nobody cared for another
person. People did not lend hands to neighbours. People gathered together in the
communities for some purpose and when the work was complete people would go and
there would be no further relationship.

Participant: 63
In our country of origin, in our community, we participated, our
families together, by coming to anything that was done as
connectively, we participated in that. Any cooking or anything that
had to be done, prepared, each family let’s say at times had to go
prepare food. So we also prepared food and we brought it to the
gatherings.
Any fund or fund-raising towards money or for
anything, we contributed towards those.
Back home in Somalia, those who you participating in the
community with you, been living with them for a very long time and
you’ve known them for a very long time and you’re very much,
sometimes it’s your relatives, your cousins next door, people from
the same tribe. You speak the same language. Everything’s clear,
laid out, open.
But in this country, or Kenya, the thing was that you only know very
little about the person. You know very little about the person. You
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gather together to just get the thing done and to leave. But back
home, everybody knew their personal lives and they’re very open
with each other. They didn’t only gather together for the time of
meeting or events but they were together all the time and they hang
out together and they got together. They had tea together. Besides
the things from the community, they would have tea in the afternoon
or sometimes get together, you know, go out as friends and do
things together besides those things that the community. But in this
country, I notice that it’s only once a week or we get together or two
days out of the week have a meeting. And that’s the only time we
see the people, you know. Everybody else is much, much more
involved in their own lives.

Two of the youth mentioned that the Rwandese community’s main purpose was to
maintain the culture of the home country but the Canadian communities focused on
helping the poor people.

Participant: 39.9
The difference is the Rwandese community, I love it because that is
where I was bom and my personal interest is to maintain my culture,
to practice my culture, to know where I come from and never forget.
And in the Canadian community, it’s mostly helping poor people,
like we do funds, we play games, we raise money so we can help
people. So, it doesn’t really interest me that much but I do it
because of the community, because I live in Canada, so I feel like,
you know, I’ve got to give something back to the community.

One of the youth said that help is provided in the community to newcomers so
that they do not feel as lonely being in a new place and situation.

Participant: 42.12
It helps that my family to do things and to help other people because
we know where w e’ve been and we know how other people feels so
that’s why we’re in communities. We get to do a lot of stuff that we
didn’t do in Africa.
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One of youth explained that in Africa people usually knew each other so well that
they would just appoint the president of the community, but here the law requires them to
choose their president by voting.

Interpersonal Relations
It was important to discover what the interpersonal relations of youth were in their
communities. An assumption was made that if the interpersonal relations of the youth are
good to begin with, we can probably assume that the community activities of youth
would have more benefit to them. Therefore the following questions were asked:
“What kinds of activities do you typically take part in with other youths in the
community? What kinds of relationships have you formed with other youths through your
community participation? Do you find it easy to make friends with people like you?
Can you give examples of where your friends or their parents are originally from?
Do you find it easy to make friends with people from other races? Give examples of these
friends and the things you would ordinarily do with them. In organizations that you have
participated in where individuals from a number of ethnic groups meet, do you find
people to be friendly across groups? Are there any ways in which being black or African
descent has shaped the way you have participated in certain groups?”
Twenty two of the youth answered by stating that they participated together in
sports like basketball and soccer. One of them stated that youth are usually involved with
other youth in doing some kind of research work related to school. One youth went to
their friends’ houses to organize plays. Ten of the youth practised choir in the churches
and some met for prayer. Typically, youth sometimes stayed in and played video games,
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hung out with friends, went to the parties, worked out in the gym or got involved in some
kind of athletic activity.
Ninteen of the youth indicated that their friends were usually from the same
country or the neighbouring African countries with similar cultures, backgrounds and
languages. Seventeen of the youth had a diverse set of friends coming from different
places and countries like Africa, Somalia, Nigeria, Jamaica, Uganda, Sudan, Kenya,
Rwanda, Ghana, Congo, Yemen, Botswana, Eritrea, Burundi, Lagos, Columbia, France,
Italy, Egypt, Bosnia, Yugoslavia, Saudi Arabia, Lebanon, Syria, Iran, Iraq, Asia, China,
Pakistan, India, Canada, Quebec, United States, Michigan and South America.
It was found that for nineteen of the youth it was easier to make friends from their
own race. This may be due to the understanding of the same language, background,
culture and values. These youth explained that having the same skin colour and similar
appearance made it easy to be accepted in a group. Having similar situations/problems
made things easy to understand between themselves and friends. They did not need to
explain each and every thing because they had shared experience. If youth were from the
same culture, they were usually doing the same thing and their friends knew what they
were doing.
In explaining the dynamics of making friends of a different race, thirteen of the
youth indicated that it would take time to explain and show their culture and help others
understand about differences between cultures. One youth said that it was difficult for
them to make friends with other races because of language differences. Although English
is the common language, for a newcomer, it is still difficult to use for communication. It
was interesting to observe that the youth selected their friends from their own race or
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similar type of group not because they were racist, but because it was easy to understand
every movement of their friends and they would sort of click to each other easily.

Participant: 9.2
I think it’s pretty easy because making friends when you both have
the same colour, one black person, another black person, it be easy.
So, because you mostly, when I make friends with other black
people, we all like the same sports, you know, so it’s pretty easy.
People are pretty, some people are friendly. It really depends what
kind of people you, what kind of friends you, you want to make.
Well, if you meet another black person they’re pretty friendly. So I
don’t think that, there’s no problem about that.
If you’re a group of, a group of another colour (too much
static).Sometimes it might affect you because you might not believe
in the same thing as one person. And it might affect you because
they’ll probably say that you don’t fit in their group, so it might
affect you like that.

One of the youth mentioned that to be friends with youth from other cultures,
really depended on who you were and who you were with. Some people were very
friendly and open-minded and freely interacted with other people but other people were
ignorant towards people with differing race and beliefs. One of the youth explained that it
was easier to be friends with people who were going for a college or university program
even though they had a different culture, and that educated people were smart and
understood others easily. Usually if a youth had the same frame of mind, goals, interests
or involvement in the same activities and sports, it was easier to be friends even if they
were from a different race. It’s about accepting a person as who they are and not what
they are. Some of the youth did not want to be racist and were friendly with everyone.
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Participant: 63
I socialize everybody equally. I don’t try to discriminate people or
try to look at a person differently regardless of his, his race, colour
or origin. I respect everybody and anybody who comes to speak to
me, I speak to them, my classmates, my fellow friends, all those
around me. I give great respect and I speak to anybody. I speak to
everybody with equal-ness. I’m a very friendly person. Islam
person is honest, is honest person and good person or very easy to
make friendship. Yes I do find it easy to make friends with people
from different countries. Yes, I had, different ethnic groups, like I
said, Lebanon, Bosnia, from Egypt, you know, from Sudan. They’re
from different countries and it’s very easy to participate because you
all come with the same frame of mind, to try to make the community
successful and to try to make people who are participating in the
community, not only people participating but people who are also
not participating, try to make them successful in this life and in the
life to come.
Participant: 54.16
I’ve made a lot of, I guess, long lasting friends because we’re, we
have the same goals that in life, and a lot of us realize w e’ve gone
through a lot of things that are similar even if we’re not all of the
same race. A lot of the things that we’ve gone through, very similar.
And when you find like people in the community, they are, like
they’ve become, they’re very helpful in wanting to help and stuff
like that. Yeah, I find them to be friends, friendly. At first they may
be, they may like look and not, like, want to talk. But after a while,
you get comfortable with the person and especially if you can relate
to what they’ve gone through, you become close, very close, very
quick.

One of the youth mentioned that the relationship with his/her friends was not that
strong because they would only be friends while studying, working or volunteering
together. But once they are separated or they had to go their own way they saw each other
no more. For example:
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Participant: 43.12
Like when we go to communicate, we go to volunteer at the place or
whatever, I see them there but afterwards I’m done volunteering or
they’re done volunteering, we don’t see each other no more so it’s
not that big of relationship.
Because you have a lot of things in common and you feel more
comfortable with each other and stuff like that.
You got something in common so that’s how you guys get to know
each other.

One of the youth explained that he/she did not have friends, although the person
did interact with a number of people. For example:

Participant: 14.3
No, I don’t have nobody. Honestly. I don’t have nobody. Well, we,
our relation is, it’s a ball, and a ring and we just play another game
that we play. That’s it, I think .Well, I don’t have any friends.
Honestly, I told you, I don’t have any friends. I just know people.
And I can’t call them friends. You can’t call those people you
friends. Your friend is, well, somebody you play with but, you
share many things together that can be your friend. Like school,
school friend. Sport, share a sport together. Somebody that you
grew up with. That’s how they be your friend. That’s your friend.

For one youth even though they had a lot in common with their friends, it was
difficult to be friendly, because, sometimes people did not associate with others.

Participant: 1.8
Somehow it’s easy and somehow it’s hard. Like, you can meet
people who you have a lot in common with and you can meet people
who you just can’t associate with. Like, it’s hard to, to get, like to
make friends in high school, I guess, because there’s a lot of peer
pressure, like trying things out, you know. And for me, I don’t just
give in to peer pressure so it’s hard for me to make friends, right.
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CHAPTER FIVE: CONCLUSIONS, DISCUSSIONS AND IMPLICATIONS

This chapter will start with a brief overview of the findings followed by the
discussion section, where the conformity and nonconformity of the findings with existing
literature will be offered. The third part of this chapter will present implications of the
present study for community organizers and other related institutions who provide the
programs and activities that encourage new immigrant youth to participate fully in their
communities.

Overview of the Findings
The findings of this study provide answers to the central research question: What
is the pertinence and importance of community engagement of youth in society? Along
with the central question the findings also answer the questions: Why do recent
immigrant youth from African communities participate in community activities? How
actively are the youth involved in community activities? What are these activities? What
are their roles in these activities? What do they think about their participation? What
factors facilitate or hinder their participation? Is community participation helping
immigrant youth develop their social capital?

What are the outcomes of having/not

having social capital?
The findings of the study ascertain that there are several reasons why recent
immigrant youth of African origin participate in community activities. One of the reasons
for community participation is to gain community recognition. Another reason is that in
today’s context of globalized society and multiculturalism in Canada, youth are able to
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enrich the community and society culturally. By being involved in community immigrant
youth are able to help people of other cultures understand their heritage and culture.
These youth want to break stereotypes and be friendly with youth from other races and
cultures. By being involved in community activities the youth are able to meet and make
friends from diverse cultures. The most important thing provided by having community
participation is that the new immigrant youth experience the feeling of belongingness in
the strange country. They feel that they belong to some community. This feeling helps
them to avoid marginalization. If they are not accepted by certain groups, they do not
have to feel lonely because they have somewhere to go to and make friends. Other
important things are that they are able to develop networking and have mentorship
opportunities. They are engaged in community activities to have the opportunity to learn
leadership skills, other new skills, and gain knowledge so that they are able to build
communication and social skills. Community involvement also gives them opportunities
to learn different skills required for employment and build possible future relationships
with other people. The findings in general can be subdivided into three subheadings of
individual identity, community involvement and outcomes of participation.

Individual Identity
The data analysis shows that a primary reason immigrant youth are involved in
community activities is to develop individual identities. Individual identity is very
important to youth because it shows who they are, where they come from and what they
are doing. Individual identity not only explains and links the youth to their homeland,
their culture, religion, virtues and values of life; it also guides them towards
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strengthening their identity from the experiences they go through, the education they
receive and the goals they are targeting. The dreams and goals for their future further
develop the individual identity of the youth. Their successful stories also help us to
understand them as people who never give up. The homeland, culture, religion and
virtues/values of life show who the youth are and where they come from whereas their
experiences, education, goals and successes show where the youth are heading towards in
their new home.

Community Involvement
The community involvement of youth shows how they look at their community.
The youth usually view community as a group of people living together and helping each
other. Many youth state that community is a place where people work together and are
interdependent upon each other. It is a place where people have some things in common.
For example, people in communities have similar interests, intents, ideas, goals and
communities are places where everyone puts their involvement. Some of them also see
community as a gathering of people of similar cultures, backgrounds and races where
they promote their cultures. Yet others view community as a place of multiculturalism in
the context of Canada’s diverse population. Some youth see community as a place to
reconcile everybody in the common umbrella of the multiculturalism where peace and
harmony is maintained.
The findings of this study show that there are a variety of places and communities
for the immigrant youth to participate. Some of these communities are more structured
than others, i.e. the YMCA, the Sandwich Teen Action Group, and churches. In these
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communities there are plans and schedules for different activities that the youth can
participate in. These community centers offer mentoring and tutoring programs for school
going children. Usually youth volunteers teach and help the kids understand their
homework and other lessons from their schools. In some communities like churches,
youth teach the little kids to understand the Bible. Youth have the opportunity to
participate in choirs. These communities usually offer a variety of sports and games, i.e.
basketball, volleyball, baseball, soccer, tennis and swimming. Some of the programs they
participate in include going on field trips or visiting different places. Some of these
communities offer leadership training programs to youth. Other programs involve
teaching the youth to search for jobs, write their resumes, prepare applications for jobs,
and give interviews.
Some other places the youth visit are unstructured communities such as the home
of a leader. As a result of going to these community places, youth are able to make
friends and they often get together to play video games, watch television and movies,
visit libraries and read books. Sometimes they even do their school projects as a group in
these places. They also volunteer to help the elderly people in the community. They do
all the work that needs to be done in the community, such as, fund raising for different
purposes, helping with parking lots, cooking and serving food, doing dishes, shovelling
snow, cutting grass, cleaning garbage and getting ready by organizing and planning for
the holiday or other kinds of celebrations. They also take part in singing, dancing, acting
and modeling to promote their cultures.
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Outcomes of Community Participation
Through this study it is found that community participation for many youth have
several benefits. The first benefit of community participation is getting information for
different purposes. For example, when youth are new to a place/country, because of
community participation, they are able to get information about school and different
programs offered in the schools, labour markets and job opportunities, trainings to
improve one’s skills, housing, renting, and many more. The second benefit is that the
youth are able to understand and develop virtues and values of life through community
involvement. Many youth feel good and satisfied being involved in community because
they are able to help others and when it is needed, others also help them. The third
benefit of community participation is that youth are able to meet people of their own
backgrounds and cultures. It is also easy to develop their friendships and networking
skills. If they are undergoing similar kinds of problems, they have the opportunity to
discuss and solve it together. The fourth benefit of community participation is getting
references and recommendation letters for job applications. The fifth benefit is getting
training for job search and job interviews. Some youth are even able to get the job
opportunities. The sixth benefit is that many youth are able to secure volunteer hours
required for schools in Ontario. Some youth believe that the skills they learn during their
volunteer work will eventually lead them to getting good opportunities for jobs. Thus,
with community involvement, youth are able to build their social capital.
However there are many other youth who complain that there are not enough
youth activities in communities. The communities usually have programs for kids and
older people, but youth are used only to help out these groups instead of having programs
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that are targeted to the youth. Some youth also indicate that even though community
involvement helps them to stay busy, find information about different things, build their
resumes, and search for jobs: they do not have a real opportunity to get jobs that they are
looking for. Although some youth get jobs through community involvement, they say that
often jobs do not match their qualifications or their interests. This is one of the main
reasons immigrant youth choose to participate in communities, yet it is difficult to get
jobs.

Discussions
The findings of this study support some previous research that addresses topics on
individual identity, community identity, community involvement and its outcome, and
social capital and its influence. At the same time, the findings question the validity of
some related assumptions, especially about social capital being directly beneficial to
economic capital - as in finding jobs. This section will present discussions about the
conformity or nonconformity of the findings with the existing literature. The discussions
are divided into themes: discussion on individual identity, discussion on community
involvement and discussion on outcomes of youth participation.

Discussion on Individual Identity
The results of this study show that when identifying themselves, immigrant youth
usually relate themselves to their histories and where they come from. They also relate
themselves to languages, religions, cultures, and backgrounds. Some other important
things that they relate themselves to are their interests, intents, future and goals. Thus, the
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study shows that to describe themselves or to identify themselves, youth are not
dependent on only one thing. They are using a variety of resources. This way of
identifying themselves through a number of features and resources is supported by
Rummens (2001). The researcher defines identity as the distinctive character belonging to
any given individual, or shared by all members of a particular social character or group.
According to Rummens, an individual may associate his or her identity to a number of
different types of identity features i.e. the national identity, aboriginal/first nations
identity, visible minority identity, regional identity, ethnic identity, linguistic identity,
racial identity, cultural identity and religious identity.
The findings of the study show that youth form their identity by developing their
self confidence and self-esteem which is supported by Rummens (1993). The researcher
explores and shows the importance of the links between identity development, self
confidence, and personal/collective self-esteem and argues that the various factors in
identity development and formation that receive considerable attention include an
examination of the impact of place of birth, migration, material or economic forces,
language, cultural forms and industries, education, religion, moral factors, value
orientations, culture and cultural differences, as well as racism and hate/bias activity and
socialization. Rummens

also describes that identity process refers

to identity

development/formation, identity construction and identity negotiation. Identities are not
just ascribed or achieved as part of the individual’s socialization and developmental
processes; they are also socially constructed and negotiated by social actors.
Similarly, the finding of the study supports Hall’s explanation on identity. Hall
(1996) views identity as fragmentary, discursive and contextual and argues that identities
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are about questions of using the resources of history, language and culture in the process
of becoming, rather than being. Meaning that identity of a person or group is dependent
on a variety of things. Identity gives importance not only to who the person is but how
the person wants to be identified. This view is also supported by Woodward (1997) who
explains that identity is associated with the process of identification which is always in
the process of being constructed.
According to Appiah (1992) and Gupta and Ferguson (1997), the construction and
negotiation of identities

is a process,

subject to intensive legitimization

and

authentication. Some aspects of one’s identity prove more salient at times than others.
Other aspects, which are considered more obvious, fail to form the basis of one’s identity
and of group solidarity. This means that depending on time and situation, a person can
use anything associated to him/her, in the process of identifying himself/herself. In other
words identity is often contextual and expedient. According to this view, the process of
defining oneself within the socio-cultural context of Canada or North America is a very
difficult task - especially for a recently arrived immigrant youth.
Thus the findings of this study show that immigrant youth relate themselves to a
variety of themes while defining, selecting or negotiating their identity. This study
demonstrates that community involvement helps and supports youth to form their identity
in variety of ways.

Discussion on Community Involvement
The youth rightly think of the community as a place where people are
interdependent to each other. The definition of community, given by youth as group of
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people living together and helping each other is supported by a number of researchers
who have also studied about the community. For example according to Sarason (1974)
sense of community or psychological sense of community is a concept in social
psychology or more narrowly, community psychology, which focuses on the experience
of community rather than its structure, formation, setting, or other features. The sense of
community questions about the individual's perception, understanding, attitude, and
feeling, about community and his or her relationship to it and to others' participation indeed to the complete, multifaceted community experience. Sarason perceives the
psychological sense of community as the perception of similarity to others, an
acknowledged

interdependence

with

others,

a

willingness

to

maintain

this

interdependence by giving to or doing for others what one expects from them, and the
feeling that one is part of a larger dependable and stable structure. It is further asserted
that psychological sense of community is one of the major bases for self-definition.
Likewise, McMillan and Chavis (1986) confirm the findings of this study by
giving importance to community involvement of youth. They define sense of community
as a feeling that members have of belonging, a feeling that members matter to one
another and to the group, and a shared faith that members’ needs will be met through
their commitment to be together. In the process of explaining sense of community,
McMillan and Chavis propose that it is composed of four elements: membership;
influence; integration and fulfillment of needs; and shared emotional connection.
According to the researchers, the integration and fulfillment of needs of the community is
one of the essential components of sense of community which is desired and valued by
everyone. Members of groups are seen as being rewarded in various ways for their
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participation of integrating and fulfilling the needs of the community. McMillan and
Chavis while explaining about “influence”, another element of sense of community, point
out that people, who acknowledge that others' needs, values, and opinions matter to them,
are often the most influential group members, and group cohesiveness depends upon the
group having some influence over its members (McMillan and Chavis, 1986). The
meaning that can be derived here is that community becomes successful when the needs
of people

are met and their values and opinions are respected. The study showsthat the

youth join the community in search of fulfilling their needs

and to help fulfillothers

needs too.
Rummens (2001) furthermore shows the impact of individual’s sense of
attachment, sense of belonging, and sense of commitment and considers the effects on
mental health and well being, personality, psychological adjustments, and impact of
memory. Therefore community involvement develops individual’s sense of attachment,
sense of belonging, and sense of commitment by developing self confidence and both
personal and collective self-esteem. For example when answering the question what do
you get out of participating in your community? Participant: 40.9 answered by saying:
I get out the good health. I get good health mentally and physically.
I learn how to eat right. I leam how to sleep right. I learn how to be
when I ’m around, I leam how to be when I’m around others, others
who are, other people, how to communicate with people so it really
shapes my intelligence with people.
I leam those things by being around people who are kind, who are
helpful, who are not strangers, from the communities that I
participate in, which are the College Community Centre and
Unemployment.
The youths’ explanation of community as an organization where people share and
have similar knowledge, interests, intents, ideas and goals and where everyone puts their
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involvement is supported by Gusfield (1975) who identifies two dimensions of
community: territorial, and relational. The relational dimension of community has to do
with the nature and quality of relationships in that community, and some communities
may even have no discernible territorial demarcation, as in the case of a community of
scholars working in a particular specialty, who have some kind of contact and quality of
relationship, but may live and work in disparate locations, perhaps even throughout the
world. Other communities may seem to be defined primarily according to territory, as in
the case of neighbourhoods, but even in such cases, proximity or shared territory cannot
by itself constitute a community; the relational dimension is also essential. Therefore
those who have the similar knowledge, interests, intents, ideas and goals usually tend to
organize together in a community.
Some of the youth’s view of community as a gathering of people of similar
cultures, backgrounds and races where they promote their culture, can be justified by the
researchers who have found that usually people in foreign land or new home country try
to look for what they already know and find others with similar cultures, backgrounds
and races to form a network of socio-cultural experience so that they do not feel
alienated.
It is worth mentioning that the findings also prove Tsai’s reasoning. According to
Tsai (2006) the reason for youth usually getting involved in the community is for the
social network or socio-cultural experience. Human lives are structured by meanings,
rules, conventions, or habits we adhere to as social beings. Humans draw on cultural
knowledge to organize behaviour, understand others and ourselves, and make sense of the
world. In other words, formation of a social network is a socio-cultural experience.
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Immigrant youth often rebuild their friendships and other social networks after arriving in
a new country. The difficulties involved can threaten their psychosocial development.
Formation of social networks needs to be understood within the macro socio-cultural
context that shapes the experience. Knowledge about immigrant youths' social network,
for example, is often embedded in assimilation, ethnic identity, and adaptation. Tsai
explores the study with immigrant adults and youth and suggests that regardless of age,
similarity of racial or ethnic background may be an important determinant in immigrants'
choices of social network members. Co-ethnics in a nearby geographic area, such as
school or ethnic community, provide opportunities for same-race interactions. For
immigrant youth, when the number of co-ethnics shrinks, their likelihood of choosing
friends similar to their own racial or ethnic backgrounds increases. Racism appears to be
a salient factor that creates a socio-cultural context in the school or other environment,
which deters relationships between immigrant and native-born youths (Tsai 2006).
Similarly, the study supports Hagan (1998) and Fortes (1995) when they
acknowledge that social network generally depends on the functions of immigrants' co
ethnic networks, including emotional and cultural support, economic survival, social
mobility, social interactions, and ethnic identity.
The findings acknowledge Lynam’s study that further provides similar thought on
social networks of immigrant women who interact with their kin, people from their ethnic
or religious communities, and those outside their communities. Their decisions in
establishing relationships are affected by several factors: similar backgrounds, common
beliefs, hunger for friendships and meaningful relationships, desire to maintain privacy,
and wanting to feel they belonged and are understood by people in Canada (Lynam,
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1985). Therefore, through the community gathering of similar cultures, backgrounds, and
races, immigrant youth are able to form a socio-cultural group where they can feel
comfortable.
The results of this study indicate that some youth view community as a place of
multiculturalism. It shows that youth are generally well informed and accept Canada’s
diverse population. They say that community is a place where people from different
cultures come together. This view of youth is supported by a number of researchers who
have studied the acceptance of immigrants and their diverse culture in the host country.
Marlene and Harvey (2005) observe that the significant factor of the acceptance of
cultural diversity is that of community satisfaction. Specifically, those who evaluate their
own community more positively are more supportive of cultural diversity, other things
being equal. Marlene and Harvey observe that one of the underlying factors involve in
this acceptance is an underlying personality orientation and the relationship between
positive community attitudes. The support for immigration and cultural diversity reflect a
sense of security within the community that, in turn, translate into a less xenophobic
response to newcomers.
Sorenson and Krahn (1996) see education as one of the important factors for the
acceptance of diverse culture and population. The researchers explain that it is possible
that more highly educated individuals (particularly those who choose to study in the
social sciences and humanities) already have more positive attitudes toward immigrants
prior to their education. In other words, they choose a university program that matches
their attitudes. Furthermore, it may be that the contact between diverse groups that takes
place in university settings leads to changed attitudes.
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Palmer (1996) and Li (2001) give another possible underlying explanation of the
impact of higher education which involves the concept of symbolic racism. As
abhorrence to overt racism has increased, prejudice may have gone underground. The
university-trained people are more attuned to being politically correct and thus more
adept at cloaking racism behind statements ostensibly in defence of immigration.
Guimond, Palmer and Begin (1998) and Chandler and Yung-Mei (2001) agree
that education leads people to more accepting attitudes towards immigrants because
people leam to think more positively about them. Students are influenced by curricula
focusing on human rights and equity issues. In turn, attitudes towards immigrants and
cultural diversity become more positive.
Coming into contact with people of diverse race educates youth to accept, or at
least understand and tolerate the values and ways of other cultures. As mentioned by
some youth, the community involvement of youth provides education and opportunity for
them to understand different cultures and be friends with people from other races.

Discussion on Outcomes of Community Participation
The results of the study show that through community participation the youth are
able to build social capital. To understand the various outcomes of community
participation of immigrant youth, it is essential to understand what constitutes social
capital. There are numerous definitions of social capital found in the literature.
Social capital is a core concept in business, organizational behaviour, political
science and sociology, defined as the advantage created by a person's location in a
structure of relationships. Social capital is about how some people gain more success in a
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particular setting

through

their superior connections

to

other people.

In the

encyclopaedia, the term capital is used by analogy with other forms of economic capital,
as social capital is argued to have similar although less measurable benefits. However,
the analogy with capital is misleading to the extent that, unlike traditional forms of
capital, social capital is not depleted by use, but in fact depleted by non-use. In other
words it has the concept of use it or lose it. In this respect, it is similar to the now wellestablished economic concept of human capital (Wikipedia, the free encyclopaedia,
2006).
The findings of this study show that the outcome of community participation is
that youth are able to make friends and build networks among them. Thus, this study has
the strong support of Pierre Bourdieu (1986), who defines social capital as the aggregate
of the actual or potential resources which are linked to possession of a durable network of
more or less institutionalized relationships of mutual acquaintance and recognition.
This study shows, youth usually are involved in community activities for social
interaction and through social interaction they are able to form the networks where they
can get information on a variety of things that they need. Zhou and Bankston (1998)
explain this activity of social interaction of youth as social capital. According to the
researchers, social capital does not consist of resources held by individuals or groups, but
it consists of processes of social interaction leading to constructive outcomes. Social
capital has been defined as the resources available to one through the networks that they
hold.
The willingness of youth to help youngsters, especially in their studies, and the
elders in their daily chores, indicate possession of goodwill. Therefore, the study
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confirms the research findings of Adler and Kwon (2002) who identify that the core
intuition guiding social capital research is the goodwill that others have toward us, which
is a valuable resource. As such they define social capital as the goodwill available to
individuals or groups. Its source lies in the structure and content of the actor's social
relations. Its effects flow from the information, influence, and solidarity it makes
available to the actor.
Acquiring good feelings and satisfaction by community involvement is supported
by Narayan and Cassidy (2001) who emphasize that optimism and satisfaction with life
stem from the fundamental dimensions of social capital.
When youth mention that with community engagement they are able to find a
circle where they carry out group work, it supports Aldridge and Israel’s view that social
capital is an important variable in educational attainment (Aldridge, Halpern, and
Fitzpatrick, 2002; Israel, Beaulieu, and Hartless 2001).
In regards to interpersonal relationships, this study shows that though many youth
find easier to have relationships and friendships with people from the same race and
background, some of them want to retain and extend their friendships with people from
other races, backgrounds and communities. The maintaining of relationship and
networking within the same community or between different communities is explained
by Robert Putnam (2000). He refers to social capital as the collective value of all social
networks and the inclinations that arise from these networks to do things for each other.
According to Putnam, social capital is a key component to building and maintaining
democracy. He speaks of two main components of the concept: bonding social capital
and bridging social capital. The bonding social capital refers to the value assigned to
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social networks between homogeneous groups of people and the bridging social capital
refers to that of social networks between socially heterogeneous groups. It is understood
from Putnam’s explanation that it is easy to have relationship in bonding social capital
due to the similar backgrounds, cultures, languages and races, but is difficult to have the
relationship in bridging social capital due to people’s dissimilarities.
Dekker and Uslaner (2001) and Uslaner (2001) also have similar view as Putnam.
The researchers explain social capital as social networks which bonds similar people and
bridges diverse people, meaning that bonding social capital is easily developed due to
homogenous community whereas bridging social capital is difficult to develop due to
heterogeneous community. The findings show that same-race relationships with youth are
easier than different-race relationships with youth.
Dolfsma and Dannreuther (2003), Aldridge, Halpem and Fitzpatrick (2002),
Narayan (2002), Narayan and Pritchett (1999) have explained that bonding is horizontal
among equals within a community, whereas, bridging is vertical between communities.
Meaning that bonding social capital is easy to develop due to similarities in community
and bridging social capital is difficult to develop due to dissimilarities among
communities.
In the same way, the findings confirm the explanation of Wallis, Crocker, and
Schechter, (1998) who refer to bonding capital as localized, which he defined as being
found among people who live in the same or adjacent communities, and bridging capital,
which extends to individuals and organizations that are more removed (Wallis, 1998;
Wallis, Crocker, and Schechter, 998).
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Although Anheier and Kendall (2002) illustrate bonding and bridging social
capital as the interaction and networking among people, they explain slightly differently
that bridging social capital is closely related to thin trust, as opposed to the bonding social
capital of thick trust. Meaning that there is more trust in bonding social capital where the
people belong to same community and there is less trust in bridging social capital where
people represent the different communities.
It is interesting to note during the study, many youth mention that they can more
easily trust and understand the people from the same community, therefore, many of the
youth are comfortable in bonding social capital. The controversy is that only giving
importance to bonding social capital might have negative impacts on new immigrant
youth because they will be dealing only within their community, where only one type or a
limited type of resources may be available. Even the effort of some youth dealing in
bridging social capital could face some negative impact as there is, according to Anheier
and Kendall (2002), thin trust among people in heterogeneous communities. Therefore,
more research is required to discover how to break the thin trust of people in bridging
social capital, especially to help new immigrant youth and promote the multiculturalism
in Canada.
The findings of the study confirm that community engagement has helped the
youth to develop the social capital which has benefited youth in forming networks and
developing their social relationships in communities. In simple words, the findings of the
study confirm that the new immigrant youth are able to build social capital through
community engagement.
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Whether this social capital has helped youth to develop their economic capital is
in doubt, because according to the data analysis of the interviews of some youth, the
social capital youth are developing is not helping them fully to move forward in acquiring
economic capital - the ultimate goal of many youth. The study shows that social capital is
just limited to applications in social capital only. Meaning that, the social capital is only
limited to interaction and networking actions. In other words, the outcome of community
engagement leads youth to build social capital or networking skills. But what is the
outcome of the social capital? It looks as if the social capital youth possess is not helping
them much. Therefore, here we can think over Smith and Kulynych’s (2002) question: It
may be social, but why is it capital? or Robinson, Schmid and Siles’ (2002) question: Is
social capital really capital?
This downside view of social capital is described by Aldridge, Halpem and
Fitzpatrick (2002). They explain that some of the empirical evidence on the importance
of social capital for economic and social outcomes needs to be treated with caution
because of the misspecification or ambiguity of equations or models used to estimate its
impact. Without a rigorous method for measurement, it is unclear how the benefits are
ascertained and tested. Meaning that the benefits given by social capital is not directly
seen and it cannot be measured accurately.
Inkeles (2000), Lake and Huckfeldt (1998), Schmid (2000) and Smith and
Kulynych (2002) also express the similar view. They note a considerable controversy in
the use of the term “capital” in social capital. Like Robison, Schmid and Siles, they too
have doubts and questions about the use of the word “capital” in social capital.
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In an attempt to clarify our understanding of social capital, Portes (1998) very
aptly explains the term in relation to other types of capital, by pointing that economic
capital is in people's bank accounts and human capital is inside their heads, social capital
inheres in the structure of their relationships to others.
According to the explanation in “is social capital really capital?” Robison,
Schmid, & Siles, pointed, that, social capital resides in social relationships, whereas,
other forms of capital can reside in the individual, therefore it is different from other
forms of capital (Robison, Schmid, and Siles, 2002).
Gant, Ichniowski and Shaw (2002) and Glaeser, Laibson, and Sacerdote (2002)
express that social capital, like other forms of capital, cannot be traded by individuals on
an open market, but it is instead embedded within a group.
The study shows that there is limited/ no immediate or direct result of social
capital to economic benefits such as getting jobs in the markets. Many of the youth in the
study mention that with community engagement they are able to get references,
recommendations, and information on job search, however, when it comes to getting
hired, it is difficult. In the study, it is found that with community engagement youth are
eventually hoping for opportunity to work, earn some money and be financially strong
enough to support themselves. Some youth mention that even though they acquire social
capital to get jobs for a certain time, the job is not fulfilling, interesting and according to
their choice.
To certain point, the findings of this study do not fully agree with Sander (2002),
who states the folk wisdom that more people get their jobs from whom they know, rather
than what they know. More research has to be done to find out to whom social capital is
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more beneficial. Is it more beneficial to the people who are already in the main stream
society and who have access to more resources or is it more beneficial to the newly
arrived immigrant youth who are searching to retain and maintain their identity in their
new homeland?

Implications
The findings of the present study have important implications for recently arrived
immigrant youth of African origin. It also has implications to other new immigrant youth
who arrive in Canada and who need not be from African origin communities but from
any other community. The study also has implications to teachers, parents, individuals or
institutions that deal with multiculturalism, institutions that deal with youth, the policy
makers of community centers, and researchers as well.
First, this study provides information on the importance of community
engagement to recently arrived immigrant youth of African origin. From a close
examination of the participants’ interview, the study shows that many immigrant youth of
African origin have a dream to be successful in the new home/land. The youth understand
that to be successful means to acquire education, find a job that will support them
financially and to lead a good normal life. They also understand that while they are
pursuing their education they need to have a good circle of friends and they should not
fall in the bad habit of smoking, drinking, abusing drugs, getting involved in any kind of
gangs that are motivated to do damage to the society or any other kinds of negative
actions. Therefore, to lead a good & successful life they need to be occupied by doing
something positive. Getting involved in community activities helps them to utilize their
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time in positive ways because it allows them to develop their social networking. Thus, the
implication here is that community engagement is important to youth to provide them the
guidance and mentorship. Community involvement will also help them to be busy. In the
process of living and leading their lives, they may require getting information on many
different things for example, schools, learning English language, health, doctors, housing
and many more. It is easy to get all this information from the community. Therefore,
community engagement is important for them. When immigrant youth first arrive in the
new place, they may not have families or friends, but joining the community will help
them find and make new friends. As is mentioned in the findings, community
engagement will help the youth to build their identity in the community, enrich the
community and society culturally, and help youth of other races understand their heritage
and cultures break stereotypes and make friends of diversity. They will also have a
feeling of belonging and not be marginalized. They will develop networking skills,
mentorship

opportunities,

leadership

skills,

communication/social

skills

and

employability skills. Therefore, by having a close inspection on this study the newly
immigrant African youth will understand the significance of community involvement,
which will develop the social capital that is essential to be successful in life.
Second, the findings of this study will help not only the African immigrant youth,
but also newly arrived youth and adult from other races and cultures. Not only youth, but
any immigrants when they first arrive in the country may face the similar problems of
individual identity crisis, community identity crisis and cultural shock. To avoid all these
and to have the feeling of belongingness, community participation is very essential. By
reading the experiences of the participants, the immigrants will understand that they are
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not the only ones who have faced the challenges but there are many others who are
undergoing the similar type of feeling and situation in the new home/land. This study
may actively find the strategies to develop the social capital by joining the different
communities.
Third, this study has implications for program coordinators, policy makers, and
community organizers. In the study many youth indicated that they are discouraged from
participating in communities because they do not find interesting and suitable programs
for them. Mostly, the programs that are offered are for younger kids and for elderly
people. For a certain time immigrant youth feel good for working with younger and older
people than themselves, but what the youth are also looking for in community is to deal
with people of their own age. They are looking for activities which are suitable and will
be helpful to them. From the study, it is clear that the youth want programs that develop
their social capital along with the economic capital. Thus, this study can provide the
better understanding of what the youth are expecting by community involvement and
accordingly the program coordinators and policy makers of communities could include
different programs for the welfare of youth.
Fourth, this study has implications for researcher. The findings of the study add to
the literature addressing many related issues regarding community engagement of youth
from African communities.
Fifth, the findings of this study point to several directions for future research.
There are areas where more understanding is needed. Youth are looking for ways to
utilize social capital in order to gain economic capital. Further research is required to
inquire why many of these youth are not successful in finding jobs with the social capital
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that they develop in the new home/land. Is it because of a scarcity of jobs? As some
youth mention, although they are able to find some type of job, it is not what they are
looking for. Why are youth not getting the types of jobs they are looking for? According
to some youth, is it because of the direct/indirect racism or discrimination that may
appear as soon as their accent is heard and perhaps lose any opportunity for getting the
job? Or is it because the social capital the youth develop cannot bring direct and
immediate economic capital?
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Appendix A
Recruitment Letter
Hello,
As you know, we are currently recruiting young people and their parents or guardians to
take part in the study "Intergenerational Links and Community Engagement of Youth
from African Communities." We are looking for first- and second- generation black
youth from African communities, between the ages of 16 and 24, and their parents or
guardians, to take part in the interviews.
This study will provide valuable information for community organizations working with
youth in the city, and will also provide young people with an opportunity to reflect on
their experiences and have direct input into policy documents influencing local
community programs. Participants will be paid an honorarium of $40 for taking part in
the interviews.
Your assistance in identifying youth for to participate in the study is vital to the success
of the project. When you send us referrals, please provide a name and contact information
for the individual. We will be using your name as a reference when we call them. We are
hoping to gather the names of potential participants to contact before July 14, if at all
possible. I have attached a copy of the project description that you received at the forum,
in case you wish to provide potential participants with more information about the study.
Thanks very much for your input into this process!
Thank you to those who have already sent in suggested participants: we look forward to
receiving more suggestions in the next week or so.

Project Coordinator
Intergenerational Links and Community Engagement of Youth from African
Communities.
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WINDSOR
LETTER OF INFORMATION FOR CONSENT TO PARTICIPATE IN RESEARCH
Title o f Study:

Intergenerational Links and Community Engagement o f Youth from African

Communities
You are asked to participate in a research study conducted by Dr S. N om buso Dlam ini, Faculty o f Education and Dr.
U zo Anucha, School o f Social Work, from the University o f W indsor. The study has received funding from the Social
Sciences and Humanities Research Council o f Canada.
If you have any questions or concerns about the research, please feel free to contact Dr. S. N om buso Dlamini, Principal
Investigator, at (519) 2 53-3000 ext. 2331.

PURPOSE OF THE STUDY
The goal o f the study is to exam ine
also to see whether or not there are
to job security? A related goal o f
motivate or prohibit participation in

w ays in which youth o f African descent participate within their communities. It is
benefits towards this participation; for instance, does community involvem ent lead
the study is to find out how the experiences from their countries o f origin act to
the new Canadian environment.

PROCEDURES
If you agree to participate in this study, w e would ask you participate in a face to face interview, during which you will
be asked to discuss your involvem ent in the community, school and other areas; your experiences in your country o f
origin; and discuss if and how you com municate parents, elders and other senior members in the community. There are
no right or wrong answers. The interview w ill last about 60 minutes and w ill be audio recorded with your permission.
The transcripts from the interview w ill be analysed for themes on your feelings and experiences as a first or second
generation African Canadian.

POTENTIAL RISKS AND DISCOMFORTS
There are no foreseen risks associated with this study.

POTENTIAL BENEFITS TO SUBJECTS AND/OR TO SOCIETY
Your involvem ent in this study is important because o f the experiences that you have and have had as a first or second
generation African Canadian and as an involved member o f the community. W hile your participation will be o f no
direct benefit to you, it w ill contribute to the community benefits that will be derived from this study. W hich include:
1.
C ontributution to the developm ent o f policy and program s that address youth issues especially those o f
community participation. Additionally, through working with com munity organizations, this research study will help
develop a much needed relationship between formal institutions and the com munities served.
2.
The collaboration with the W indsor Essex County School Board will contribute towards the professional
development o f teachers who w ill be provided with insight and strategies o f addressing the unique circumstance
students o f African descent deal with.
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PAYMENT FOR PARTICIPATION
For participation in this study you w ill receive a $40 honorarium at the beginning o f your interview.

CONFIDENTIALITY
A ny information that is obtained in connection with this study and that can be identified with you will remain
confidential and w ill be disclosed only with your permission.
To ensure that your identity is confidential, your name w ill not appear on any identifying information or appear in any
writing that may arise from the research. A ll interview transcripts w ill be under the control o f the principal investigator
and will be kept only in locked cabinets in the faculty offices at the University o f W indsor. The data w ill be available
only to the researcher and w ill be used for academic and research purposes only. A ll data w ill be destroyed upon
completion o f the study.

PARTICIPATION AND WITHDRAWAL
You can choose whether to be in this study or not. If you volunteer to be in this study, you may withdraw at any time
without consequences o f any kind. You may also refuse to answer any questions you don=t want to answer and still
remain in the study. The investigator may withdraw you from this research if circumstances arise which warrant doing
so.

FEEDBACK OF THE RESULTS OF THIS STUDY TO THE SUBJECTS
Upon completion o f the study, a summary o f the research findings w ill be made available on the University o f
Windsor, Research Ethics Board website at www.uwindsor.ca/reb, under the Study results link.

SUBSEQUENT USE OF DATA
This data w ill not be used in subsequent research.

RIGHTS OF RESEARCH SUBJECTS
Y ou may withdraw your consent at any time and discontinue participation without penalty. This study has been
reviewed and received ethics clearance through the University o f W indsor Research Ethics Board. If you have
questions regarding your rights as a research subject, contact:
Research Ethics Coordinator
University o f W indsor
Windsor, Ontario N 9B 3P4

Telephone: 519-253-3000,
ext. 3916
E-mail: lbunn@ uwindsor.ca

SIGNATURE OF INVESTIGATOR
These are the terms under which I w ill conduct research.

Signature o f Investigator

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

Date

117

Appendix C

ti

U N I V E R S

I T Y

O F

WINDSOR
CONSENT TO PARTICIPATE IN RESEARCH
Title of Study: Intergenerational Links and Community Engagement o f Youth from African
Communities
You are asked to participate in a research study conducted by Dr. S. N om buso Dlam ini, Faculty o f Education and Dr.
U zo Anucha, School o f Social Work, from the University o f Windsor. The study has received funding from the Social
Sciences and Humanities Research Council o f Canada.
If you have any questions or concerns about the research, please feel free to contact Dr. S. N om buso Dlamini, Principal
Investigator, at (519) 2 53-3000 ext. 2331.

PURPOSE OF THE STUDY
The goal o f the study is to exam ine
also to see whether or not there are
to job security? A related goal o f
motivate or prohibit participation in

w ays in which youth o f African descent participate within their com munities. It is
benefits towards this participation; for instance, does community involvem ent lead
the study is to find out how the experiences from their countries o f origin act to
the new Canadian environment.

PROCEDURES
If you agree to participate in this study, w e would ask you participate in a face to face interview, during which you will
be asked to discuss your involvem ent in the community, school and other areas; your experiences in your country o f
origin; and discuss if and how you communicate with other generations in your fam ily and community. There are no
right or wrong answers. The interview w ill last about 60 minutes and w ill be audio recorded with your permission. The
transcripts from the interview w ill be analysed for themes on your feelings and experiences as a first or second
generation African Canadian.

POTENTIAL RISKS AND DISCOMFORTS
There are no foreseen risks associated with this study.

POTENTIAL BENEFITS TO SUBJECTS AND/OR TO SOCIETY
Your involvem ent in this study is important because o f the experiences that you have and have had as a first or second
generation African Canadian and as an involved member o f the community. W hile your participation will be o f no
direct benefit to you, it w ill contribute to the community benefits that w ill be derived from this study. W hich include:
1.
Contributution to the developm ent o f policy and programs that address youth issues especially those o f
community participation. Additionally, through working with com munity organizations, this research study will help
develop a much needed relationship between formal institutions and the communities served.
2.
The collaboration with the W indsor Essex County School Board will contribute towards the professional
developm ent o f teachers who w ill be provided with insight and strategies o f addressing the unique circumstance
students o f African descent deal with.
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PAYMENT FOR PARTICIPATION
For participation in this study you w ill receive a $40 honorarium at the beginning o f your interview.

CONFIDENTIALITY
Any information that is obtained in connection with this study and that can be identified with you will remain
confidential and w ill be disclosed only with your permission.
To ensure that your identity is confidential, your name w ill not appear on any identifying information or appear in any
writing that may arise from the research. All interview transcripts w ill be under the control o f the principal investigator
and will be kept only in locked cabinets in the faculty offices at the University o f Windsor. The data w ill be available
only to the researcher and w ill be used for academic and research purposes only. All data w ill be destroyed upon
completion o f the study.
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Appendix D
PARTICIPATION AND WITHDRAWAL
You can choose whether to be in this study or not. If you volunteer to be in this study, you may withdraw at any time
without consequences o f any kind. You may also refuse to answer any questions you don=t want to answer and still
remain in the study. The investigator may withdraw you from this research i f circumstances arise which warrant doing
so.

FEEDBACK OF THE RESULTS OF THIS STUDY TO THE SUBJECTS
Upon com pletion o f the study, a summary o f the research findings w ill be made available on the University o f
Windsor, Research Ethics Board website at www.uwindsor.ca/reb. under the Study results link.

SUBSEQUENT USE OF DATA
This data will not be used in subsequent research.

RIGHTS OF RESEARCH SUBJECTS
You may withdraw your consent at any time and discontinue participation without penalty. This study has been
reviewed and received ethics clearance through the University o f W indsor Research Ethics Board. If you have
questions regarding your rights as a research subject, contact:

Research Ethics Coordinator
University o f W indsor
Windsor, Ontario
N9B 3P4

Telephone: 519-253-3000,
ext. 3916
E-mail: lbunn@ uwindsor.ca

SIGNATURE OF RESEARCH SUBJECT/LEGAL REPRESENTATIVE
I understand the information provided for the study: Intergenerational Links and Com munity Engagement o f Youth
from African Com munities,
as described herein. M y questions have been answered to m y satisfaction, and I agree to participate in this study. I
have been given a copy o f this form.

Nam e o f Subject

Signature o f Subject

Date

SIGNATURE OF INVESTIGATOR
These are the terms under which I w ill conduct research.

Signature o f Investigator
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Appendix E

ft

U N I Y G K '

S i T Y

O F

WINDSOR
CONSENT FOR AUDIO TAPING

Research Participant’s Nam e:_____________________________________________________________

Intergenerational Links and Community Engagement of Youth from African
Communities
Title o f Study:

ID Number:_______________________
I consent to the audio taping of my in-depth interview with you.
I understand these are voluntary procedures and that I am free to withdraw at any time by
requesting that either the taping be stopped or dicontinued. If I request to withdraw the tape will
be destroyed. I also understand that my name will not be revealed to anyone and that taping and
viewing will be kept confidential. Tapes are filed by number only, stored in a locked cabinet, and
kept until the completion of the study. At the time that the study is completed the tapes will be
destroyed.
I understand that confidentiality will be respected and the materials will be for
professional use only.

Research Participant
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Appendix F

Interview Protocol and Questions: Youth
Intergenerational Links and Community Engagement of Youth from African
Communities
A. Introduction to Study and Completion of Consent Forms.
B. We would like to begin this interview by asking you to share your life story. There is
no predetermined format - however, you may find it helpful to think of dividing your
life in terms of early years, middle years and later years. You are free to share and
provide as much detail as you want. We are interested in hearing from you what
events, experiences, people or factors in your life story contribute to who you are
today in the community. We may ask for more detail where necessary and you are
free to further elaborate if you feel comfortable or able to do so.
Are you agreeing to participate in this taped interview?
Thank you.
C. Individual Identity
1. How would you identify yourself, in addition to age and gender?
2. What are the things you would use to define to a stranger who you are and the
things that are important to know about yourself?
3. Why are these things important to mention about yourself?
D. Community Identity
1. What is your understanding/interpretation of the word community? What does
it mean to you?
2. Do you consider yourself to be a member of any specific community/group?
a. If so, how long have you considered yourself a member of this
community?
3. What makes you a member of this community as opposed to any others that
you might be a part of?
E. Community Involvement
1. What community organizations and activities do you take part in? What do
you do there?
2. What do you do for fun?
3. Have your parents encouraged you to participate in any community
organizations?
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a. Which ones?
b. What do you do in these organizations?
c. How do you feel about the activities/things you do in these
organizations?
d. What are things that your parents have discouraged you from
participating in?
4. What else has encouraged you to participate in specific community
organizations?
5. Are there things that discourage your from participating and/or doing this in
the community?
F. Outcomes of Participations
1. What do you get out of participating in your community?
2. Has participating in community organizations ever had any effect on your
social or job opportunities? How?
3. Have there been things that have made you not want to participate in
community organizations?
4. Has there been anything that happened to you or your friends that has made
you not interested in doing things in the community?
a. Can you describe in detail what that was?
5. If you are still in high school, how have you fulfilled your 40-hour volunteer
requirement?
a. What do you do in addition to your 40-hour requirements?
G. Contextual Issues and Socio-cultural Processes:
1. In what ways did you or your family participate in community organizations
in your country of origin?
If the participant was born in another country:
a. What differences have you noticed between the community
organizations you took part in your country of origin, or another
country you lived in, and in Canada?
b. How would you say that experiences in your country of origin, or
another country you lived in, affected your participation in community
organizations in Canada?
c. How would you say that experiences in your country of origin, or
another country you lived in, have affected how your family
participated in community organizations in Canada?
2. Have you experienced treatment from an individual/group that you consider to
be unfair in Canada?
a. Has it affected your participation in the broader community?
3. Were there any organizations or individuals who helped you or your family to
get involved in community organizations after you arrived in Canada?

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

123
H. Interpersonal Relations:
1. What kinds of activities do you typically take part in with other youths in the
community?
2. What kinds of relationships have you formed with other youths through
community participation?
3. Do you find it easy to make friends with people like you?
a. Can you give examples of where your friends or their parents are
originally from?
4. Do you find it easy to make friends with people from other races? Give
examples of these friends and the things you would ordinarily do with them.
5. In organizations that you’ve participated in where individuals from a number
of ethnic groups meet, do you find people to be friendly across groups?
6. Are there any ways in which being black/ or African descent has shaped the
way you have participated in certain groups?
a. What are they?
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